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The work of the team 
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Context 
 
This report details the activities of Dunbar Grammar School’s second Learning Team.  The 
group worked individually, in trios and as a whole team on a range of learning and 
teaching activities throughout session 2007-08.    
 
 
 
 

Finance 
 
In 2006-07 Learning and Teaching 
Scotland’s Associated Schools’ Group 
funding allowed us to set up a Learning 
Team at Dunbar Grammar School.  £5000 
was allocated to the school with the 
express intention of promoting research, 
discussion and dissemination of good 
practice.   In session 2007-08 this work 
was continued using school funding – full 
details of expenditure can be found in a 
later section 
 
 

 
Leadership and membership of the Learning Team 

 
Team leaders 
 
Sheilagh Fallon (Modern Languages)  
Liz Layhe (Biology)  
 
Members 
 
Louise Allison (Music) 
Anna Beynon (Drama) 
Gavin Clark (Modern Studies) 
Alice Clubb (Mathematics)  
Craig Downie (PE) 
Ciaran Earle (English)  
Imogen Evans (Art and Design) 
Linda Greig (Art and Design) 
Suzanne Hamilton (Geography) 
Sarah McDowell (Chemistry)  
Philip Mathison (Biology) 
Cathy Turner (Geography) 
Eilidh Valentine (RMPS) 
Iain Welsh (History) 
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Links with AifL and Curriculum for Excellence  
 
This year’s Learning Team once again gave a group of staff the space and time to focus 
on  AifL strategies through classroom projects.  All projects aimed to ensure: 
 

• classroom assessment involving high quality interactions, based on thoughtful 
questions, careful listening and reflective responses.  

• pupils and staff being given timely feedback about the quality of their work and how 
to make it better 

 
Each project also planned to develop the four capacities of Curriculum for Excellence.  
Namely, to develop: 
 

• successful learners  
• confident individuals  
• responsible citizens  
• effective contributors  

 
The report that each member of the team has submitted (see page 16) details further the 
precise focus of their work in relation to AifL and Curriculum for Excellence. 

 
 
How did we progress our work? 
 
At the first meeting of the team members  
considered a number of strategic documents  
relating to Assessment is for Learning. After  
that initial discussion and information gathering  
phase we then carried out a number of  
activities: 
 
• Each member of the team carried out an  

AifL classroom project within their own  
subject area.   

• Based on the work of the 2006-07 team this year’s team also worked as a member of a 
‘Trio’ (see below).   

• Two members of the team carried out a cross-curricular enquiry into numeracy.  
• All members participated in 5 meetings to discuss our projects and various other issues 

around learning and teaching.  Three of these meetings took place in a local hotel.  
• Three members of the team also took part in the East Lothian Council Learning Team, 

which has reported separately. 
• Members of the team attended various local and national showcases and training 

events. 
• Liz Layhe attended three extended SMT discussions on learning and teaching. 
• Staff members coordinated and led the whole-school in-service on 15th August. 
 
Our key expenditure therefore involved providing cover for staff to have time to meet and 
network.  Due to the extensive commitments members of the team made to other school 
initiatives (most notably the School of Ambition showcase) no formal best-practice visits 
took place this session, although a number of team members visited other schools as part 
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of their work.  Best-practice visits, which were a key part of the 2006-07 team’s work will 
be a key part of the work of the 2008-09 team.  
 
 
Trios 
 
As a result of best-practice visits the 2006-07 team came across a model of sharing good-
practice that had been developed in another authority.  Essentially it involved three 
members of staff working together to support and develop classroom practice.   
 

The 2006-07 team considered this 
approach and put forward a model that 
might work for the 2007-08 team.  This 
year’s team then refined and finalised a 
model of Trio working before each 
member spent the year working as part 
of a Trio. 
 
Members of a Trio observed each other 
during the life of their classroom 
project.  Prior to each observation a 
discussion would take place regarding 
the lesson and during the lesson 
thoughts were noted on a record sheet 
developed by the team.  After the 
lesson a discussion always took place. 
 

Each member of a trio also filled in a journey sheet, which allowed more formal reflection 
on both their classroom project and their Trio membership.  Examples of record sheets 
and journey sheets appear in Appendix A. 
 
Next year’s team will develop Trio working in light of feedback from this year’s team: a 
summary of that feedback appears in a later section. 
 
Due to changes in the group two Trios were reduced to only two members midway through 
their work!  However, they were supported by involvement from other members of the 
team.  The breakdown of the Trios was as follows: 
 
Group 1:  Louise Allison, Ciaran Earle, Imogen Evans 
 
Group 2: Alice Clubb, Craig Downie 
 
Group 3: Eilidh Valentine, Iain Welsh 
 
Group 4: Gavin Clark, Sheilagh Fallon, Liz Layhe 
 
Group 5: Anna Beynon, Suzanne Hamilton, Phil Mathison 
 
Group 6: Linda Greig, Sarah McDowell, Cathy Turner 
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Impact of carrying out classroom projects 
 
 
At our last meeting all members of the team were asked to reflect on the impact that 
carrying out a classroom project has had on their work.  A selection of the responses that 
were gathered appears below: 
 
 
How has your classroom project affected you and you r work? 
 

• It’s added a whole new dimension to my job. 
 

• It’s improved my relationship with kids. 
 

• It’s like an onion.  There are more and more layers the further into looking at 
learning you get.  

 
• The reflective part, definitely. It’s forced me to be more structured about it.  

 
• Planning is different … “What do I want them to learn?” not “what do I want them to 

do?”  
 

• I have grounded my assessment techniques within pupil experiences.  
 
 
How has your classroom project affected students in  your class(es)? 
 

• It’s really motivated the kids – they see us doing something for them. 
 

• Even if it had been a complete disaster the fourth years would have been motivated 
by seeing we care about what we are doing. 

 
• “Miss, did you do all this?” is  

a regular comment! 
 

• Ones who don’t take the  
subject seriously … come on  
board. They felt like part of a  
team. 

 
• The relationship between kids  

in the class has improved  
massively. 

 
• It gave students a renewed  

sense of purpose.  
 

• Students have grown in  
confidence and maturity.  
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What worked most well?  
 

• The kids have started to reflect on their teaching. They’re actually having to think 
about what they know.  

 
• All the planning and thinking has actually resulted in less effort. 

 
 

• Training the kids to do things differently. 
 

• The students helping each other. 
 

• Improved balance of teacher/pupil input in assessment.  
 

 
What was difficult or challenging? 
 

• Lack of time.  
 

• The students come back with 
comments but they are often not in-
depth enough to allow me to really 
help them. 

 
• Motivating the brighter students to 

be prepared to work with others. 
 

• It wasn’t … it slotted into what I was 
teaching at the time. 

 
• Short rotations. 

 
 
What impact, if any, has your project made in terms  of a Curriculum for Excellence? 
 

• I think many students have become more responsible learners by accessing 
information at home.  

 
• A lot of students are contributing far more to how they learn. 

 
• How the kids contributed to each others learning amazed me.  

 
• The kids took control of how they were going to communicate with each other and 

work as part of a team.  
 

• I am the type of person who tries to control everything and it taught me to let go a 
bit. 

 
• Students have been taking lessons …. 

 
• Students took responsibility for their own learning.  
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If appropriate, how do you know that your project has made a difference to 
learning?  
 

• Two of my students actually produced a composition, which they wouldn’t have 
managed without my project. 

 
• Now the students ask if they are unsure of things. 

 
• I did a questionnaire to get validation. Actually I did this because my fellow Trio 

member was coming to see me that day! The kids gave me really good feedback. 
 

• It was what the kids said. 
 

• What they were getting out of it was obvious. 
 

• Kids leave comments on my blog, and I do know they are having a positive effect. 
 

• Test results have improved. 
 

• Written feedback shows it is! 
 
 
 
Impact of Working as a Member of a Trio   
 
At that same meeting all members of the team were also asked to reflect on the impact 
that being a member of a Trio has had on their work.  A selection of the responses that 
were gathered appears below: 
 
 
How has being a member of a trio affected you and y our work? 
 
 

• It’s made me talk to other people. 
 

• I liked being matched up with people who are doing very different subjects. 
 

• I had more opportunities to discuss my teaching and teaching ideas. 
 

• I’ve seen more of other subjects. 
 

• Finding a commonality among diverse subjects. 
 

• Having support is great.  Sharing ideas is also really useful. 
 

• It was interesting, but it didn’t really have a big effect on my project. 
 

• It’s not made a big difference, because we didn’t really meet up enough due to 
problems in other people’s project. However, we spoke about it all a lot in the 
department.  
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What worked most well? 
 

• Teaching kids in the same class and reflecting with my fellow trio member on 
progress was brilliant.  

 
• Getting other people’s views. 

 
• Informal discussions.  

 
• Opportunities to observe colleagues. 

 
• Time to discuss project.  

 
 
What was difficult or challenging? 
 

• Finding time to meet. 
 

• People being at different stages of  
projects so they can’t reflect or communicate. 

 
• Lack of opportunities for observation. 

 
• Being in a Trio with someone part-time can cause complications. 

 
 

 
General Issues   
 
Members of the team were also asked to reflect on some other areas of Learning Team 
work: 
 
 
How have you benefited from attending Learning Team  meetings? 
 

• I just think it’s really interesting listening to people talk about their projects. 
 

• The chance to have space to be reflective has been great. 
 

• It’s helped me get up to speed with learning. 
 

• It’s a good team-building thing.  It means a lot of different staff have one common 
project.  

 
• Everyone has been open and relaxed. 

 
• I liked that presentation that Alice and Liz did. So often people go on courses and 

you don’t hear anything about what they learned. 
 

• Going back feeling inspired. 
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What part did reading play in developing thinking a nd how did reading affect your 
project work/membership of a Trio? 
 

• I probably did the most from the LTS website. 
 

• I should have done more, but time was a problem. 
  

• A small but significant part of the Learning Unlimited books were excellent. 
 

• Honestly? … not enough! 
 

• I spent time on Teachers TV and web research looking at links to other schools.  
 

• I used the LTS website. 
 

• I didn’t do a lot of reading, but it was good to be given material. 
 
 
 
What do you think the group should do differently n ext time? 
 

• Maybe there should be a book club approach to part of each meeting.  
 

• Make an AifL library in the staffroom. 
 

• Start earlier and complete individual projects by Christmas. 
 

• Need to make it easier to liaise. 
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Next Steps 
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In 2008-09 the school will once again fund a Learning Team to take forward a range of 
initiatives.  The team itself will decide the nature of their work, but at this stage it seems 
likely that they will develop individual classroom projects and Trio working, as well as 
participating in a range of other activities.  Best-practice visits will certainly be 
reintroduced. 
 
The Learning Team will also continue playing a key strategic role in the development of 
learning and teaching across the whole school.  They will contribute to extended SMT 
meetings and members of the team will also contribute to whole-staff in-service events.  A 
number of other opportunities for the wider staff to consider their practice will also be 
developed.   
 
The key challenge facing the 2008-09 Learning Team is how to play an effective part in 
encouraging all staff to consider and develop their practice. 
 
Watch this space! 
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Funding 
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How much did the Learning Team cost? 
 
 
The main expenditure of this year’s Learning Team involved providing cover (and food!) for 
the team to meet out of school.  This gave the team space to reflect on their practice in a 
meaningful way: 
 
 
Date 
 

 
Event 

 
Cost 

14/11/07 Meeting at The Rocks - Food 14 x  £12.95 =  £181.30 
14/11/07 Meeting at The Rocks -Cover  0 x  £180.00  =  £0.00 
12/12/07 Meeting in School – Lunch 16 x  £4.25  =  £68.00 
20/02/08 Meeting at The Rocks - Food 16 x  £12.95  =  £207.20 
20/02/08 Meeting at The Rocks - Cover  7 x  £180.00  = £1260.00 
14/05/08 Meeting at The Rocks - Food 11 x  £15.00 = £165.00 
14/05/08 Meeting at The Rocks - Cover   0 x £180.00 = £0.00 
  Total  = £1881.50 
 
 
However, the existence of a Learning Team within the school attracted funding: 
 
 
Date 

 
Item 
 

 
Cost 

March ELC/FLaT fund day to support the work of 
the Learning Team (from Anne 
McLanachan). 

  = £200 

March  Cover costs for Liz Layhe and Sheilagh 
Fallon to attend meeting on Learning 
Teams, at Anne McLanachan’s request. 

2 x £180 = £360 

  Total   = £560  
 
 
This means that the overall cost to the school of the 2007-08 Learning Team was 
£1321.50 
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Individual Projects
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Louise Allison’s report placed here in hard copy.
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Anna Beynon – Drama 
 

    
 

Topic:Topic:Topic:Topic:    Hinged Questioning 
Students:Students:Students:Students: Four classes, S1, mixed ability students 
Timescale:Timescale:Timescale:Timescale:  January – May for 3-7 weeks at a time, dependant on rotation length 
 
 
Aims: 
 

• To explore the consistent use of hinged questioning within an S1 Creating & 
Devising Unit 

• To decide whether this strategy should become embedded in my daily practice 

• To enable pupils to peer assess in a safe and constructive environment 

• To enable pupils learn from each other and share ideas using listening and 
presenting skills 

• To improve the pupils confidence in sharing ideas and presenting their work 

• To improve pupils problem solving skills 

• To create a sense of progression, achievement and attainment within a unit of work 

• To directly link my classroom practice with the four capacities to help create; 
successful learners, confident individuals, responsible citizens and effective 
contributors 

 
Objectives: by the end of the project I should have: 
 

• Stopped each lesson approximately half way through their creating group time, to 
discuss & question them about- 

1. any problems/difficulties they have been having during the creating process 
2. suggestions from other groups as to how they could be solved and any other 

positive suggestions for improvement 
3. show small extracts of their work so far (spotlighting), for others to peer assess 

• Decided whether this type of questioning should become embedded in my daily 
practice 

• Discussed the project, informally with the classes, to ascertain how useful they feel 
it is to share their ideas and to show their work as a ‘work in progress’ for formative 
assessment, before final presentations 

• Increased the students opportunity to become successful learners, confident 
individuals, responsible citizens and effective contributors 

 
 
What happened: 
 
Most of my lessons with this particular year group involve a lot of time spent in small 
groups, creating and devising. I spend time with each group, getting them to talk through 
their ideas, problems and solutions, but I wanted to explore using the students themselves 
to help with this process; for them to help each other by presenting short sections of their 
work and to offer solutions and advice about what worked, why it worked and how it could 
be improved. This section of the lesson (half way through), was always linked to the 
success criteria previously established, in order for there to be a framework for their 
suggestions and ideas.  
 
There were occasions when I felt that I was interrupting what seemed to be focussed, 
productive work, but for the vast majority of the time, the pupils returned to their groups 
with renewed energy, fresh ideas and a clearer idea of how to achieve what they want to 
achieve.  They also came to value the opinions of their peers and were able to take on 
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board both praise as well as constructive criticism and incorporate other people’s ideas 
into their own work. As I had to explain on several occasions, sharing ideas is not copying, 
as everybody interprets things differently. 
 

How this project has helped students become……. 
 

 
Confident Individuals 

 

 
Successful Learners 

 

• Presenting their practical work to 
their peers for assessment, in small 
sections to begin with, culminating in 
a full presentation 

• Offering ideas to other groups in the 
class to help them improve their work 

• Helping other groups to solve any 
problems they are experiencing with 
creating & devising their dramas 

• Offering constructive criticism to 
other groups 

• Offering appropriate praise to their 
peers 

 
 
 

 

• Understanding what they want to 
achieve and how they want to 
achieve it 

• Using all the available resources to 
achieve this goal – i.e. the ideas and 
suggestions from their peers as well 
as their teacher 

• Understanding how their work can 
evolve, change and improve by 
incorporating these ideas and 
suggestions 

• Presenting an end product which 
can also be assessed formatively by 
themselves, their peers and their 
teacher 

 

 
Effective Contributors 

 

 
Responsible Citizens 

 

• Contributing to the work of their own 
group, culminating in a group 
presentation 

• Contributing to the work of the rest of 
the class – ideas, suggestions, 
solutions, praise 

• Being able to make themselves 
understood by others in a useful and 
productive manner 

 
 
 

 

• Taking responsibility for their own 
learning 

• Taking some responsibility for the 
learning of others in the class 

• Discussing a range of issues as a 
stimulus for creating & devising a 
drama 

• Group work, demanding co-
operation, listening and being aware 
of the needs of others in their group 
and of the whole class 

 
 
Conclusion: 
 
Having reached the end of the project, it is now my intention to use this type of 
questioning, consistently when doing practical devising work. The pupils gained so much 
from being able to share their thoughts, ideas, suggestions and problems with each other, 
that I also began to use this method more consistently with my classes further up the 
school. I also began to use it, albeit in a varied form, to look at the written work of S5 
students, when revising for their exam. Creating an atmosphere of shared learning and 
shared knowledge gives students a certain confidence that I believe can only be beneficial 
to their sense of achievement, their actual attainment and their enjoyment of the learning 
experience. 
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Gavin Clark - SMT 
 
 
 
Context 
 
I was part of a Trio with Sheilagh Fallon and Liz Layhe.  From the outset we agreed that I 
would try and do something a little different from a normal classroom project.  All three of 
us had been members of the 2006-07 team, and there was a sense that whilst classroom 
projects are immensely valuable for both staff and students the evidence that such 
projects produce often produces as many questions as answers.  After much discussion, 
including a meeting with Anne McLanachan from East Lothian Council, it was decided that 
I should try and get a little further under the skin of what actually constitutes learning. 
 
 
Project 
 
I wanted to focus on two things in my project: 
 

• What can teachers learn through carrying out a classroom project? 
• What do students think about the nature of their learning? 

 
I also wanted to produce qualitative rather than quantitative information.  To achieve this th 
I undertook a number of tasks: 
 

• Four staff interviews.  I interviewed Liz and Sheilagh both before and after they 
carried out their projects. 

• Three interviews with S1 students in both classes.  I interviewed five students from 
Sheilagh’s class before and after her project, and four students from Liz’s class 
during her project.   

• Two observations of learning and teaching in each class. 
 
Transcripts of the seven interviews that were carried out appear in Appendix B of this 
report. 
 
 
Outcomes 
 
Those who can face reading the full transcripts of the interviews will immediately realise 
that there were many outcomes from this work.  Trying to encapsulate all of them in a 
short report is difficult, but I believe that the key outcomes were: 
 
Staff 
 

• There are no set rules for carrying out a classroom project. Liz, for example, was 
very upfront with her students about what she was doing, and why.  Sheilagh, on 
the other hand, had good reason to keep her students in the dark about what they 
were doing, in order to properly examine a change in their attitudes. 

 
• Planning is essential.  When teachers are looking at learning in a focused way they 

need to have prepared careful timelines for what will happen and when it will 
happen.  Sheilagh wished that she had planned out things more thoroughly in 
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advance (don’t we all?), whilst Liz had often planned to do a great deal within short 
lessons (again, don’t we all?). 

 
• Good organisation can allow control to be relaxed.  This seemingly paradoxical 

conclusion was very apparent in the post-project interviews.  Setting things up well 
(a great challenge when time is at a premium) means that students can take far 
more control of their learning.  This can even result in students actually leading 
lessons. 

 
• There are a number of real difficulties in carrying out a classroom project.  The main 

difficulty in developing learning in a classroom is lack of time.  A rather obvious 
conclusion, but an important one nonetheless.  Both Liz and Sheilagh were very 
aware of what could be done, but were constrained by the multiple demands that 
they face.  Another key difficulty was student absence – this is always problematic, 
but is particularly disruptive if one is trying to carry out a focused analysis of student 
learning.  A final issue worth mentioning is the difficulty in finding ‘space’ within a 
very busy curriculum to allow the reflective and flexible approach that such work 
demands.  

 
• Support is essential. Both Liz and Sheilagh, who are very experienced and capable 

teachers, benefited from discussion about their work.  Both wished they could have 
done more of it – that time thing again!  

 
• Students are capable of far more profound thoughts about their learning than 

teachers often give them credit for.  This was confirmed by both Liz and Sheilagh, 
and was certainly verified by the students reflections on the process. 

 
• Many of the most interesting outcomes of carrying out a classroom project are 

unexpected.  Although both Liz and Sheilagh had very clear rationales for what they 
were doing they were surprised by the diversity of the unexpected outcomes.  In 
Sheilagh’s case those outcomes raised profound questions about the nature of 
language teaching.  For Liz the achievement of less able students in her class was 
a notable unexpected outcome.  Both teachers, however, also came across ideas 
and approaches that they had never previously considered. 

 
Students 
 

• In terms of Curriculum for Excellence the key outcome seemed to be increased 
confidence amongst students.  Clearly, students had developed as successful 
learners, effective contributors and (always harder to pin down) responsible 
citizens, but the interviews with students and the observations showed that 
confidence was the key development.  Having carried out this research I am now 
inclined to think that confidence is the key to the whole package outlined in this new 
curricular initiative. 

 
• Students are good at working together.  Working in groups can have an impressive 

effect on both student attitudes and student learning if it is properly structured with 
clear outcomes. 

 
• Students have clear views about how they learn best if they are given the 

opportunity to think about it.  This was obvious in Sheilagh’s work – students had 
tried out a range of strategies and had formed clear views on their preferred 
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methods of working.  It was also obvious in Liz’s class, where students had an 
impressive grasp of how they could be a successful learner, and how they had (or 
had not) worked towards that during their work that day. 

 
• Students work best when they know why they are doing something.   Although this 

was not overtly stated in the interviews this view permeates their comments.  It was 
also very apparent in my observations of them at work. 

 
• Variety is important.  Students were very clear about this.  They like working in 

different ways in different contexts.  There is no ‘one size fits all’ approach to 
learning.  It would be interesting to carry out some more research into the nature of 
variety within the classroom. 

 
• The way in which students like to work presents real issues for teachers.  Clearly 

teachers can only ascertain the way in which students like to work if they actually 
make an effort to find this out, but it is equally clear that a teacher cannot keep all 
students happy all the time!  Trying to find the right balance requires a great deal of 
effort. 

 
 
Difficulties Encountered . 
 
It was a real pleasure to work with Liz and Sheilagh, who were both incredibly flexible and 
generous with their time.  I would not have changed much about the way in which I 
interviewed them (apart from cancelling Sheilagh’s final interview less often.  Sorry, 
Sheilagh!) but if I was to carry out this work again I would put far more effort into preparing 
myself for effective ways of interviewing students.  Trying to get a high quality conversation 
with young people is not straightforward, and I felt I had missed some of the essence of 
what they felt through the interview process I adopted.  Most obviously, I would speak to 
students individually.  There is a great deal of literature on this topic.  I did read some 
material on carrying out interviews, but it was too general to be a great deal of help.   
 
 
Next Steps 
 
I would really like to carry out another research project of this nature, and hope to explore 
that as part of next year’s Learning Team.  I also intend to encourage others to carry out 
similar research by offering practical support and advice. 
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Alice Clubb - Mathematics 
 
 
My aim throughout this AiFL project has been to make pupils more aware of what is 

expected of them in exams, and how all the topics in maths fit together to give a 

bigger picture. 

 

This year, I started sharing our learning outcomes, not just lesson to lesson, but topic 

to topic.  In maths, we teach 6 blocks in S1 – S2… cleverly named Block 1 – Block 6!!  3 

of these blocks are taught in S1 and 3 are taught in S2. 

I have one class in each year, and each of these classes has a section of a notice 

board where we can display their learning outcomes for that block. 

 

 
 

At the end of each lesson, we discuss what we have learnt, and then if everyone if 

clear that they can do the outcome, then we stick it on the board.  As the block 

progresses, there are more and more outcomes on the board. 

 

 

  
The progression through the blocks is then clear, and when it comes to revising for 

the block test, each member of the class can see what topics they need to cover 

before the test.   
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I have used a colour-coded system throughout the whole of the 6 blocks, where for 

example, all outcomes related to decimals are printed in pink or all outcomes related 

to information handling are printed in green. 

 

  
 

 

The pupils seem to be finding the wall of Knowledge Useful, and in particular like the 

link between the topics in S1 and S2. 
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I have found using the wall very useful, as have members of the class. 
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Comments from Classes 

 

“It helps revise what you need to do for tests.  The examples of work are good – they 

make it look bright!” 

“The board is great.  It helps you when you have a test.” 

“I like sticking things up there!” 

“It helps with tests so we know what to revise for!” 

“Needs more examples of good work. But otherwise it’s good.” 

“You could put some information on how to improve your maths.” 

“Good to see before a test.” 

“It is helpful to look at before a test.” 

“Useful, smart – Good thinking!” 

“Helps me know what to revise for for tests.  Most of the time I don’t really look at 

it.” 

“It’s good with the pictures and with everything we’ve learnt” 

“It’s handy, and it looks good with the photos on it too” 

”Sometimes look at it.  The photos are good.” 

“Don’t really use it, but I look at it now and again.” 

“I do look at it every now and then.  I think we could do more pictures or something.” 

 

Following comments received from both my S1 & S2 class, I have put more pictures on 

the wall, including photos of each of the classes.  They have responded well to this so 

far, and it is my intention to keep these photos up to date, and include pictures of 

best practice work, and of the children doing their work. 

 

Has it helped me? 

 

I have found that my lessons have kept up a good pace of work as a result.  I usually 

have at least one outcome stuck on the wall each lesson, and I have them arranged on 

my desk to keep me focused as to what I am teaching.   

If we are not all confident at an outcome, it does not go up on the wall and we spend 

longer on achieving the goal the following lesson.  I assess whether the outcome goes 

on the wall using thumbs up, thumbs down voting. 

I have also found it useful when revising with a class in the build-up to tests.  Since 

starting the wall outcomes, I have not had a member of the class claiming never to 

have done a topic before, as they all know something can only be stuck on the wall if 

we are all happy with it.  It just reminds the class that they have covered all the 

work before, even if they can’t always remember it straight away! 
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Craig Downie – Physical Education 
 

 
Why? 
 
The aim of my project was to check if what I was teaching in class was 
actually been understood by the pupils.  I had a strong belief that unless I had 
some way of checking whether the pupils, understood and were taking in 
what was taught, many of the individuals within the class would not highlight 
any difficulties or problems they were having in lessons. 
 
What did I do? 
 
Quite simply my project involved the pupils writing down any problems, or 
information they had not understood in class and place this information into 
what was named the Brainbuster Box.  The key to the success of the project 
centred around its anonymous nature, and the fact that the pupils could 
complete honest and worthwhile feedback sheets that could be used to help 
identify any gaps in their knowledge base.  Pupils were given time towards 
the end of this lesson to re-cap what they had learned, and given scrap paper 
to write down anything then had not fully understood.  They would then fold 
this piece of paper up and place it into the Brainbuster Box as they left the 
classroom. 
 

 
 
 
What were the effects? 
 
The effects of the projects were fantastic.  Pupils became used to the system, 
and using the system became second nature to the majority of the pupils by 
the end of the year.  Although many students still preferred to talk openly 
about something they have not understood, the project seemed to appeal 
greatly to those pupils who would normally hesitate or lack confidence in 
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identifying any difficulties in performance.  On at least 3 occasions through 
terms 2 and 3 the pupils identified topic areas as misunderstood, which was 
therefore rectified in the next lesson.   
 
How easily can I adopt this into my lessons? 
 
This trial presented me with very little difficulties.  Quite simply it involved 
describing and explaining the meaning behind the box and what its purpose 
was.  Once the pupils realised what the implications were in using the box 
correctly the whole process was done somewhat subconsciously and 
therefore the project required very little maintenance on a week-to-week 
basis. 
 
Conclusions 
 
My project this year was relatively simple, and never required a great deal of 
weekly planning or organisation.  However it is important to note, that this 
should not take away from the success of the study.  It any form, feedback 
that is going to enhance pupil learning is of benefit to any teacher at whatever 
stage of their career.  Receiving information anonymously from all students 
including those of a more reserved nature can help identify learning needs 
and therefore help increase the standard of Learning and Teaching in the 
classroom. 
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Ciaran Earle – English 
 

 
Gathering Direct Feedback as an Exit Strategy 

 
 
This project was undertaken as part of a Learning and Teaching group. 
The aim of the study was to look at how pupil feedback, at the end of a 
given lesson, could be used to shape the aims and objectives of the next 
lesson, and so on, so that the pupils have a guiding hand in deciding the 
pace and depth of learning over a given unit. 
 
The class I chose to look at was a high achieving S2 English class, as I 
thought it best to pilot this idea with an adaptable learning group. Most of 
the class (24 of 28) had achieved Level F in reading, so we were looking at 
Standard Grade question types for Close Reading- as preparation for the 
coming session. Again this was a conscious decision as I thought that there 
would be less on impact on progress if the pilot faltered somewhat. 
 
The process worked thus: the aim(s) and objective(s) for the class were put 
on the board as usual; the class covered an objective and gave general 
vocal feedback; 10 minutes before the end of each lesson the pupils would 
come up in their groups and place a coloured post-it on the board under 3 
possible headings: 
 

1. I totally understand this question type (green post-it) 
2. I kind of understand but would need to revise (yellow) 
3. I do not understand how to answer this type of question (red) 
 

After the class had registered their feedback (see following page) I would 
note down the percentage of post-its under each heading. This gave me a 
clear idea whether to: a) Move on to the next aim b) take time to put pupils 
into groups depending on their level of understanding c) revise the 
previous work at a whole class level. 
 
 
Pros and cons 
 
The project worked well on the whole, with a majority of the pupils stating 
that they found the opportunity to record their feedback a useful one. After 
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further work on areas deemed necessary the pupils could once again record 
their feedback. This led to pupils being able to see their feedback 
becoming more positive, which gave them a greater sense of progression. 
The process also changed my attitude to gathering feedback and it is 
something I have incorporated into my practice much more. 
 
I realised at the first feedback session that some pupils found the process 
too public and needed time to get used to the idea and gain confidence in 
the strategy. I also aim to use this strategy with a less able class and I am 
keen to learn whether they will feel more inhibited and whether I will need 
to adapt the process. 
 
Finally, timing is a concern. To give time in every lesson to feedback takes 
up a lot of teaching time and is something I will  have to streamline. 
 
Overall, I feel the project was a success and the strategy something I will 
categorically use on a regular basis. 
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Examples of project placed here in hard copy.
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Imogen Evans - Art and Design 
 

Imogen Evans, Art & Design 

Learning and Teaching Trio 3: Exit Strategies 

 

Aims of project: Our trio was mainly concerned with looking at Exit strategies; 

finishing a lesson or unit of work using assessment as a means to gauge learning and 

aid understanding. I particularly wanted to check what skills, terminology and 

understanding pupils were learning by the end of units in my S1 and 2 rotation classes. 

Time with these groups is limited and therefore pupils must cover a wide range of 

skills and media in a short time period.  

 

Timescale and pupils involved: I decided to target pupils in 1P2 because with 

timetabling I share my first year classes and only see pupils once a week. This made it 

easier to give myself time to prepare strategies and assess their outcomes. It also 

fitted in well with the rest of my trio in terms of observation. 

 

Strategies and Conclusions: The first strategy I used was peer assessment. I elicited 

the success criteria from the pupils at the start of the lesson, which focussed on 

using collage skills to create a Russian doll as pictured below. I then asked pupils to 

look at a partner’s work at the end of a lesson and write positive comments and 

recommendations for improvements, much in the manner of ‘Two stars and a wish’.  

 

   
 

The lesson was being observed by fellow trio member, Ciaran Earle and he stated that 

pupils were ‘comfortable with the task’ and ‘liked the responsibility of assessing the 

work of others’. I asked pupils at random to feedback their comments and was very 

pleased that most made mature and positive suggestions, demonstrating a clear 

understanding of the task and success criteria. In the next lesson pupils re-read the 

comments and bore these in mind in their progress. This helped all ability levels to 

achieve more. 

The second strategy I used took place at the end of the unit and made use of group 

discussion and a questionnaire. Twenty minutes before the lesson ended I asked the 

pupils to discuss a question from the questionnaire in groups. The questions were: 

What were you asked to do in this unit? What new things have you tried or learned 
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about? In the unit, what made your work successful? Which areas could you improve 

on next time? 

 

The groups noted their responses to the questions and then fed back to the class. I 

put their answers on the wall and asked them to use these when answering the 

questionnaire, both if they had trouble answering, but also to if they felt anything 

could be added or was different for them. 

  

  
 

Once again, Ciaran Earle was observing and noted that pupils did refer to the criteria 

on the board, and that the task ‘ended the class positively’. I was very impressed the 

pupils’ answers and felt that putting these on the wall made the questionnaire task 

more meaningful. Pupils who struggle to order their thoughts or who dislike 

questionnaires had already thought this through as part of the group discussion and 

could refer to the notes on the wall. I could tell from the answers I got that the 

pupils were retaining a lot of information and had grasped the skills I wanted them to 

learn. There follow a couple of example questionnaires.  

 

Evaluation: I was pleased with the results and decided to try this with S2 as well. 

Pupils were very receptive to this way of working and the discussion and questionnaire 

gave me reliable feedback. However, it was the peer assessment that I found 

particularly useful, as this can be done at any point during a unit and allows the class 

to help one another in a very mature and positive way. Having seen examples of peer 

assessment used with certificated classes on the Learning and Teaching Scotland 

website I have plans to develop similar strategies with the older classes as well. 



Final Report of the Learning Team 2007-08  Staff Work / AifL / Final Report of the Learning Team 07-08 35
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Sheilagh Fallon - Modern Languages 
 

 

Year Group: S1 

Number of Students: 27 

Outline:  

Students were starting the topic Food and Drink which requires the learning of a large 
amount of vocabulary.  Up to this topic strategies used to encourage the learning of 
vocabulary were very teacher-led.  These strategies included using flash-cards, OHTs, 
Power Point presentations, Listen and Repeat, and games.  The aim of the project was to 
explore ways of shifting the responsibility for the vocabulary learning onto the students, so 
they would learn methods and techniques which would enable them to work independently 
on vocabulary learning. 

Methods:  

The class was first observed doing a typical teacher-led vocabulary session. They were then 
given a questionnaire to establish their preferred way of learning.  One lesson was then 
dedicated to working out methods of learning vocabulary through various resources and 
activities.  The class was divided into groups, each with one item - e.g. coloured card - and a 
list of words, and asked to devise ways of using the item to learn the list, which they then 
wrote down.   The groups moved round each item in a carousel until they had worked with 
every item.  The ideas were then discussed and collated.   

Outcomes:  

It was clear from the carousel activity that students had had little opportunity to think about 
ways of learning, as they had a very limited range of ideas, mainly based around writing the 
words over and over.  They needed a fair amount of prompting to come up with more 
creative ideas for learning.  The resources were made available to the students during 
lessons so they could spend some time experimenting with them and using them to learn the 
words they came across in the topic, and the class was then observed again.   

 

The project allowed not only the students to reflect on their learning but the teacher to 
reflect on her own teaching style.  Although not easy to relinquish control and trust the 
students to do their own learning, doing so produces a more productive lesson and enables 
the students to transfer their learning in the modern languages classroom to other subjects 
and to their homework programme.  
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Vocabulary Learning 

 

Name:            

 

I did/did not do French in primary school 

 

 

Q1. 

 

What helps your learn new words best?  More than 1 is OK. 

 

Ways of learning new words  

getting a word list to look at  

looking  up words in a dictionary  

copying a list of words  

copying a list of words and drawing a picture for each one  

listening and repeating with a list of new words  

listening and repeating with flash cards  

listening and repeating with a power point presentation  

using the new words straight away in  

 a speaking activity 

 

          a writing activity  

          a reading activity  

          a listening activity  

practising the new words with a partner  

answering questions with the new words  

playing linguascope games  

playing other games  

linking the new French word with an English word  

linking the new French word with another French word you 

already know 

 

 

 

 

Q 2 

 

Which way do you prefer to work when learning new words?  Number these 1 to 4 – 1 

being your first choice and 4 your last. 

 

on your own      with a partner 

in a small group     as a whole class 
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Q 3 

 

Which sentence best fits the way you learn new words? 

 

I pick them up as I go along 

I need lots of repetition 

I need to write the word down 

I need to use the word in a sentence 

I need to see the word in a text 

 

Other 

             

             

             

      

 

 

Q 4 

 

Which sentence best fits how good you are at learning new words? Tick one. 

 

I learn new words quickly and can remember them a few weeks later 

I learn new words quickly but forget them quickly 

I take a long time to learn new words but then I never forget them 

I can only remember the words I am using in class 

 

Other 

 

             

          

 

Q 5 

 

What else would help you learn new words? 
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Vocabulary Strategies 

 

Aim: To get the class thinking about how they can use various resources 

to learn vocabulary 

 

Resources: 7 packs 

 

  1 laminated paper 

  2 Post It notes 

  3 OHTs 

  4 Card 

  5 PALE 

  6 White Board 

  7 Word List 

 

Each group has a list of 10 French words and 7 pieces of paper. 

 

Method: 

 

Each groups starts with one pack or resources.  They are to write down 

as many ideas for using the resources to learn vocabulary as they can, 

one piece of paper per pack.  On each piece of paper they are to write: 

 

Names in group 

Strategy Pack Number 

Ideas  

Who is it best for (individual, pair etc) 

Anything else they think is necessary for it to work. 

 

The groups work round each pack until they have worked on each one.  

 

Next Steps:  The ideas will be put in a list and the students asked to 

state which they would find useful.   

 

Possible: Each pack will be in the room to use when lists of words need 

to be learned!
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Suzanne Hamilton - Geography 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Learning Team 2007/08 – Final Report  
 
Standard Grade Learning Groups  

Aim of project;  
The main aim of the project was to get pupils to take responsibility for their own revision, 
which would help them to motivate and inspire each other.  They selected to work in groups 
of three or four pupils.  In their Learning Groups they were asked to pick from a list, a 
section of the course they want to revise and present to the others in their group.  Each 
pupil would have about ten minutes to explain his or her piece of work and answer any 
questions.  Time would then be made available for the pupils in the groups to give each 
other feedback and reflection. 
  

Timing:  
The project was run over a period of seven weeks, from the end of January to the beginning 
of March.  Pupils worked in their Learning Groups for one period each week.   

Students involved;  
The class I used for the 
project was an S4 
Standard Grade class.  
This class had completed 
the majority of the 
Standard Grade course 
but now needed an 
interesting way to 
consolidate a 
considerable amount of 
previous knowledge. 

Conclusions;  
With this particular class I found this project was very successful.  Each group was given a 
list of suggested topics to study.  This initially helped pupils to focus their revision on areas 
they felt they had a weakness or a particular strength, which they could share with the 
group.  In their groups they would each revise part of the SG course and present the 
information to the rest of their group.  For most pupils this involved the production of an A3 
summary sheet, which they could discuss with the group and keep for future reference.   
Some pupils who had previously struggled to complete homework were now motivated to 
produce work for their peers.  It allowed pupils to check their own notes and gather any new 
information they needed.  By sharing the resources they produced, it cut down the work for 
each individual.  It also had the positive effect that pupils felt responsible to make a good 
job of their work because they were sharing it with the rest of the group. 
For this class I felt it had helped that they had chosen their own groups.  They were keen to 
do peer assessment and felt confident communicating with each other in small groups.   
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Liz Layhe (Biology) 
Sarah McDowell (Chemistry)  
Philip Mathison (Biology) 
Cathy Turner (Geography) 
Eilidh Valentine (RMPS) 
Iain Welsh (History) 
 

 
 

Student Views;  
The pupils were asked to complete a questionnaire after four weeks of doing the project.  
This allowed me to get some feed back from pupils to check the success of the project and 
also allowed them to reflect on the process.  From the completed questionnaires, I found 
that most of the class really enjoyed working in their Learning Groups.  Some pupils picked 
topics to revise because they felt “they knew a lot about it, so thought it would be beneficial 
to the rest of the group”.   Others revised topics because “The rest of the group picked 
which topics they were to do”.  All the pupils used their notes and the Internet to revise 
topics.  Many also used the Geography department Blog.  Pupils felt “it was a great way of 
building confidence, and using lots of different resources”.  Lots of pupils commented that 
they “understood the topic better when they had to learn it well enough to explain it to the 
rest of the group”. Overall pupils felt “it was a fun way to start their revision” and “they really 
liked having other people help them understand things”.   

Evaluation;  
Overall I really enjoyed doing my project with the fourth year class.  I felt it fitted well with 
the Curriculum for Excellence, and the pupils developed new skills:  
 
Successful Learners – Enthusiastic and motivated pupils, with the ability to learn 
independently and as part of a group. 
Confident Individuals – With the ability to relate to others and manage themselves  
Effective Contributors –  More able to communicate in different ways and in different 
settings.  They also developed the ability to work successfully in a team. 
 
I feel the pupils found this an interesting way to revise the substantial SG course.  They 
developed cohesive groups, which helped them to encourage and motivate each other to 
learn. 
 

Future practice;  
I would definitely consider doing this project again.  I think I have to try not to control the 
groups so much and allow them more control over what each member of the group is 
contributing.  Pupils tended to “tell each other off” if they had not completed the work.  I 
would also consider doing it on a smaller scale, maybe over just a few weeks.  I might also 
consider trying it with younger pupils, possibly in S1 and S2.  Learning Groups could work 
very well before the end of unit assessments.  
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Liz Layhe – Biology 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
Focus and context of Research Project  
The focus of this project was to trial a variety of strategies in order to make my learners successful 
in skill based investigations thus linking the ideas behind ‘Assessment is for Learning’  (AifL) to ‘ A 
Curriculum for Excellence (ACE)’. It also focused on  myself as a learner and how successful I 
was in achieving this change to the curriculum.

 
Project summary  

Having attended a Fringe event organized by Learning and Teaching Scotland earlier in the year  I 
wanted to  trial the statement SCD 212D  ‘ I can make and test predictions about solids dissolving 
in water and use my practical problem solving skills to investigate water samples from the 
environment’ from the Science Statements suggested by A Curriculum for Excellence.  I was also 
involved with the Scottish Schools of Achievement Survey (SSA) last year and wanted to see if my 
first year students could carry out a successful investigation which was at second year level.  This 
would allow me to assess if my students were indeed successful learners. 

The second aim was a personal one. I wanted to integrate formative assessment strategies into the 
Science course development programme and to identify the impact on pupils in terms of self-
motivation, their progress in analytical skills, and their understanding of the learning and teaching 
process.  A range of strategies were used to observe responses and obtain feedback from pupils. 
These were one to one dialogue between myself and each student, group discussion of success 
criteria, investigation booklets and peer assessment of posters.  

Thirdly I worked in a trio which would allow observations to take place and one of the staff to 
interview the students and myself. I wanted to find out if this was a successful way to work with my 
colleagues on the Learning Team. 

Successful, Happy, Confident, Responsible 

Students 
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Case study extract  

From the research carried out so far, it is fair to conclude that most strategies used were popular 
with pupils. It was important at the start to involve the students and state the Learning Intentions 
clearly, to ‘leave more wait time’ really encouraged pupils to think more carefully, pay more 
attention and gain confidence. ‘Think, pair and share' helped pupils work together and they enjoyed 
learning from each other. More able pupils were challenged and the more vulnerable learners were 
supported by their peers as well as the class teacher / ASLN support. These conclusions are 
supported by the comments made by the Group. No-one commented adversely on how they worked 
and some students provided useful feedback for improvement. 

In carefully chosen groups of three or four, pupils were asked to complete different aspects of the 
investigation on Solubility and discuss their findings. They were clear about what was expected of 
them and their responsibilities, They contributed effectively to the group, and were motivated to do 
their best since they did not wish to let others down. A check on prior learning was carried out as a 
class discussion and writing up on their own encouraged responsibility and allowed me to check on 
success. Use of the web to make connections with their present topic on the Environment extended 
their motivation and encouraged success with ICT skills. 

As a result of my focus on formative assessment techniques and the use of ICT, students  were 
generally more focused on their learning, more motivated to participate fully in class work, more 
supportive of each other and more actively engaged in learning and teaching.  Through the 
introduction of peer assessment, pupils were more actively engaged in the assessment process 
itself.   

It was evident from the work produced and the questionnaire on ‘How I Learn as a Successful 
Learner’ in conjunction with the observations of the trio members that there is a very real 
correlation between AifL and A Curriculum for Excellence.  

As a teacher involved in research,  AifL and Learning Teams without a doubt encourages teachers 
to reflect on the effectiveness of the learning and teaching process in their classroom; and that 
embedding the techniques of AifL enables pupils to become more successful learners, more 
confident individuals, more responsible citizens and more effective contributors. 

This has been further confirmed by continuing to work in this way with an unexpected outcome of 
the students in groups taking the class lessons and investigative work. This way of working appears 
to ‘speed up’ learning and the summative tests results in just about every case have got improved. 
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Examples of project placed here in hard copy.
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Examples of project placed here in hard copy.



Final Report of the Learning Team 2007-08  Staff Work / AifL / Final Report of the Learning Team 07-08 46

 Examples of project placed here in hard copy.
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Philip Mathison – Biology 
 
 
Answer & Questions 
 
Rationale for Project 
 
This project was taken on to develop a quick and easy technique to: 

1) Allow me to see how much the pupils have learned 
2) Allow the pupils to see how much each other has learned 
3) Allow the pupils to better understand exam questions and what examiners are looking for in 

answers 
4) Allow the pupils to criticise others work in an appropriate manner. 

 
Details of Project 
 
The first time of carrying out this project pupils were shown examples of good and bad questions. 
They were also shown questioning words with the meaning of each word explained (these were 
displayed on the classroom wall throughout the project). 
Each pair was given a sheet with five ‘answers’ at the top and space to write questions underneath 
(see fig 1). Each question’s answer could only be the one word answer (to begin with) above, so 
pupils had to make sure when asking questions that it was very specific. 
This developed so that sheets contained topic headings or unit titles as ‘answers’, so that pupils 
were free to ask questions on a wider range of topics and in varying styles (diagrams, problem 
solving etc). 
The question sheets were then given to the other class to be answered on the back (see fig 2). The 
pupils who set the questions then had to mark the papers, giving constructive criticism for the 
answers where possible. 
 
Outcomes 
 
Personally, this project gave me ten minutes at the beginning (or end) of each lesson to do 
registration or get ready for the next class. It also gave me a set time where I could go around the 
pupils and ask them questions about their work. 
 
Other outcomes: 

1) Pupils grades in both classes improved, especially in problem solving, although more testing 
would be needed to ensure this was due to the project. 

2) Pupils enjoyed testing others and discussing the answers. 
3) Pupils revised more often to come up with better answers and better questions, they also 

looked through their jotters more often during class and at home for homework. 
 
What I’d do differently  
 
The first difference I would make would be to do this activity less often although I think it has been 
worthwhile, every lesson was a bit much. I also attempted this activity as a homework task which 
worked very well. Looking at the pupil's questionnaire responses they wished for a greater range of 
answers, a difficulty when only having done a certain level/volume of work (i.e only done one or 
two units). 
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Cathy Turner - Geography 
 
 
AIM OF PROJECT 

The aim of my project was to establish a forum where by resources and information 

that I give to pupils, could be readily accessed by them at home. In this forum pupils 

could access homework instructions and due dates and also receive guidance to 

maximise their learning potential.  My initial goal was to provide the blog for the 

Higher Geography class but due to its quick success I extended the project early on 

to include the Standard Grade classes. 

 

TIMESCALE 

The initial start up of my project was relatively timely.  Due to challenges in my own 

technical knowledge, gaining the required computer expertise took a fair amount of 

time to confidently achieve my objectives.  However once I got started I found my 

self quite hooked on adding resources, useful geographical information, games , video 

clips and exam hints.  By extending the project more than I thought I ever would I 

have ended up spending more time on it than anticipated.   

 

STUDENTS INVOLVED 

Students involved in the project were my Higher class , two third year  

classes and two fourth year classes. Pupils were able to access the blog  

mainly at home for their homework and revision purposes.  

However in the lead up to exam time I devised a revision booklet for the fourth year 

classes and took both classes to the library to access the blog and complete the 

booklet using the resources available on the blog.  I also used this strategy with the 

third year classes in order for them to complete revision for their third year exam.  

The new fourth year are currently using the blog to produce a revision booklet for 

the new third year based on the topics they have just completed in third year. 

I am also planning to introduce the website to the new second years next week as 

they will be researching the latest earthquake in China.  I plan on putting the 

instructions for the activity on the site and also articles and video clips they can 

access to complete their project. 

 

CONCLUSIONS 

I have found the project to be very successful so far.  I am continually adding and 

changing the website to suit pupils needs and I feel students have been benefiting 

from it.  It has provided a unique dialogue between myself and the pupils whereby 

they ask me for help via the site and talk about the blog with me directly, often 

asking me to add a power point that I used in class or a video clip that I have shown.  

I have found that relationships between myself and pupils have improved as I think 

they appreciate the time and effort that I have made to produce this resource for 

them.  Comments from the pupils have been extremely positive.  
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EVALUATION 

For me the project was more successful than I had ever anticipated at the outset.  

The pupils have really relished using the blog both at home and during lessons and I 

have received really positive feedback from them.  Originally I was planning to give 

pupils questionnaires in order for them to give feedback. However I found that 

students were readily and regularly posting comments on the site and so I felt that 

this was a more effective evaluation of the project than a questionnaire.  Some of 

the comments from pupils are on the following page.   

 

EVALUATION OF THE TRIO 

Unfortunately due to time constraints and difficulties finding a time when we were all 

free to meet meant we could meet very few times.  We also had very different 

projects and some projects like my own were not easily observable.  However when we 

did manage to meet it was definitely useful to bounce ideas back and forth and it did 

provide some valuable reflection time. 

 

STUDENT COMMENTS 

Listed below are a few of the comments I have lifted from the blog that pupils have 

posted: 

• Extremely helpful website! 
Helps me do revision having fun at the same time!  

• hey miss, fabby site.. helping us millions  
• Oioi Miss Thanks for this website its total amazin. using it at home everynight  

Thanks Miss xx 
• Heyy Miss Claire And Christie Here Just Sayin Thanks For This Website Its So 

Entertaining And Helpfull. Full Marks For Us I Think Hehe Thanks Agen Miss 
• My name is Russel, im going to pass thanks to the hints. I LOVE GEOGRAPHY. On 

a serious note tho, thanks Miss turner. ps. I love Geography 
• thanks miss Turner………this is so helpful. A’s for us i think? 
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FUTURE PRACTICE 

In the future I plan on continuing my project and hopefully developing it even 

further. I would hope to extend the project fully to all year groups and to add 

further pages.  I will continue to up-date the site with relevant information in 

Geography and to research and add additional resources in order to increase 

attainment in my subject and to make the experience of learning more accessible 

and enjoyable for pupils. 

EXAMPLE OF MY PROJECT 

Below is the home page of my blog.  It lists the pages that pupils access where I 

add the resources and materials that they access.  On my home page I also 

provide pupils with up to date Geography articles and interesting video clips.  This 

also links with curriculum for excellence in making more responsible citizens who 

are aware of international isssues.  

Dunbar Grammar School Geography 
The place where you’ll have the world in your hands!  

• Home  
• About  
• Animations  
• Exam Hints  
• Games  
• Higher  
• Homework  
• Standard Grade  
• Video/Internet links  
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Welcome to Dunbar Grammar School Geography Department! 
 Good luck revising S5/6!  Not long now til the final exam! 
Remember to come and ask if you need help! 
Or post a question on this site! 

GEOGRAPHY IN THE NEWS!  
Lost tribe discovered deep in Amazon  

 
SAO PAULO (AFP) — Dramatic images of an isolated Brazilian tribe believed never to have had 
contact with the outside world were published by officials Friday to draw attention to threats posed 
to their way of life. 

Check out the video of the tribe trying to shoot down the passing plane! 
http://video.nbc5.com/player/?id=257504 

Aid is now arriving in cylone hit Burma!  

 
The bodies of dead people and animals litter the flooded fields in Burma.Survivors face poor 
sanitation and a lack of access to clean water. 
Flooding could lead to outbreaks of mosquito-borne malaria and dengue fever, while water-borne 
diseases such as cholera and dysentery are also a threat. 
Read below for more information.  
http://news.bbc.co.uk/1/hi/world/asia-pacific/7387331.stm 

 
 

Thousands dead in Chinese earthquake! 
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 A powerful earthquake has killed at least 8,500 people in China’s south-western Sichuan province, 
up to 5,000 of them in just one county. To read more click the link below. 
 http://www.telegraph.co.uk/news/1949621/China-earthquake-Death-toll-crosses-8%2C500.html 
Or watch this Guardian video for more info! 
http://www.guardian.co.uk/world/video/2008/may/12/chinaearthquake 
Check out Geography Photo of the day! 
http://photography.nationalgeographic.com/photography/photo-of-the-day 
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Eilidh Valentine – RMPS 
 
 
Strategy focus: Exit Strategies Learning Tree and Suggestion Box 
 
 
Aims of project  
The learning tree- This has proven to be a very useful tool.  The purpose of the tree was to 
create a quick visual way for the pupils, and ultimately myself to gage understanding of the 
weeks learning intensions.  Each pupil was assigned a paper piece of fruit.  In the centre 
of the tree, I would place the days learning intention.  At the end of the lesson, each pupil 
placed the fruit on the tree.  Where they placed the fruit, correlated to their level of 
understanding.  (The higher up the tree the piece of fruit, the more understanding the pupil 
had.  The opposite was also true).  
The aim was for the pupils to honestly monitor and gage their understanding of the days 
learning intentions. 
I also aimed to see whether my learning intentions were relevant, and I could also check 
for pupil understanding in a quick and effective way. 
 
The suggestion box-This tool is simple and yet very affective in the classroom.  I simply cut 
a slot on the top of a box, and put pieces of paper next to it.  The pupils where then 
informed that they could write their concerns, worries or suggestions.  The aim was for me 
to have a quick anonymous guide as to what was working/not working in the class. 
 
Timescale  
The construction of the tree and suggestion box took minutes to make.  Both activities can 
be completed in the final minutes of the lesson. 
  
Student involvement  
The class were fully engaged with both activities. Some preferred to be anonymous when 
they had concerns and found the suggestion box and easier tool to use. 
 
Conclusions  
The tree is a very quick and visual exit strategy.  It takes minutes to do.  I can then use the 
information in a variety of ways- either as a focus for my next lesson, or individual 
personalised homework that caters for the individuals need.   
The suggestion box is quick and easy, and pupils tend to respond in a very mature way- 
giving their honest opinions.  Especially since it is anonymous. 
 
Students views  
“It’s (learning tree) easy to use and we can all see how each other is getting on.  It’s good 
to see that we tend to struggle with similar stuff.” 
“I like the suggestion box best, cause you can write things and no one else knows what 
you’ve said.” 
 
Evaluation  
I think that the suggestion box is a useful tool that I would role out to all year groups.  Most 
pupils respond in a positive mature manner because they feel that they have an 
opportunity to say things that they might not feel comfortable saying in class. 
The learning tree is a useful resource to have in a classroom.  I think it is best suited for 
s1-3.  Its drawbacks are that it does take up a lot of valuable wall space and I am not sure 
how to overcome this issue. 
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Iain Welsh - History 
 
 

Strategy focus: Exit Strategies - ‘Post-It’ Note Question/Answer  

 

 

Project 

 

‘Post-It Note’ Feedback 

  

This strategy is extremely simple but very effective for using during a lesson Plenary.  

 

Basically at the end of the lesson, a ‘Post-It’ note is pasted out to every pupil in the 

class. This is ‘Post-It’ is to be used to answer a question from the board that relates 

to a topic covered during the lesson, a general question relating to the course or a 

question regarding a specific task used during the lesson. 

 

The ‘Post-It’ is then stuck to the board as the pupils leave the classroom. 

 

This strategy can also be used to get feedback from pupils about a particular part of 

a course or teaching method – without asking pupils directly (thus saving any 

embarrassment from both parties!). 

 

 

Aim 

 

To formalise my own lesson round-up and give it a little more direction. 

 

To find a strategy pupils were happy with and did require them to stretch themselves 

too far.   

 

To find a strategy that didn’t take too long to prepare for or implement. 

 

 

Timescale 

 

Buy a pack of ‘Post-It’ notes. Think of the purpose of the question you want to ask 

and the outcome/answers you may be looking for. 

 

Strategy itself can be implemented in the remaining 4 or 5 minutes of the lesson. 

After the lesson it will take a further 5/10 minutes to evaluate the responses. (This 

can often be done during the lesson – if appropriate). 
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Student involvement 

 

Pupils were fully engaged with this strategy. It appeared that they enjoyed the 

anonymity. Also, I think they appreciated the fact that, at times, they were being 

asked to feedback on the quality and content of the teaching, which gave them a 

sense of having a say in their own teaching and learning. 

 

 

Conclusions 

 

Using ‘Post-It’s’ is an extremely easy plenary/feedback tool. It takes minutes to do. 

 

It helped me understand where some of the gaps in knowledge were and conversely 

where I didn’t need to spend much more time. It also provided me with feedback on 

tasks used to try and engage the class. Pupils were extremely honest and constructive 

in their feedback which also really made this a real success.  

   

The trick and success of this strategy is its simplicity.  

 

 

Evaluation 

 

I think ‘Post-It’ Note feedback is an extremely useful tool to use with S3, S4, S5 and 

S6 pupils. 

 

Using it to test understanding and provide feedback on lessons was a real eye opener 

as the quality of answers and feedback provided were extremely good and useful.  

 

Most pupils responded in a positive and mature manner because they felt they were 

being given the opportunity to directly influence their own learning, in a way that 

didn’t cause any embarrassment. 

 

All in all this was an extremely worth while and successful project and this strategy 

is something that I will continue to use. 
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Collaborative Work 
Between Mathematics and 

Physical Education 
 

Numeracy Investigation  
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What follows is a summary of a collaboration that t ook place between Mathematics 
and Physical Education.  Alice Clubb and Craig Down ie carried out this Curriculum 
for Excellence project in addition to their classro om project detailed in the previous 

section.  It provides a fascinating insight into th e possibilities of genuine 
collaboration between very different subjects, and a full copy of the report can be 

found in the AifL section of Staff Works. 
 

Rationale: 

The purpose of this colaborative work between the Mathematics and Physical 

Education Departments at Dunbar Grammar school was to improve the learning, 

attainment and achievement of a middle ability S2 class of 24 students.  

It was also about ensuring that our learners achieved on a broad front, not just in 

terms of one subject, but seeing how it all can fit together in the bigger picture. It 

was important to ensure that the individuals in the class grasped a full range of skills 

and abilities relevant to growing, living and working in the contemporary world. 

The class were of similar ability to each other, most of the class having attained 

Level D Mathematics in their last 5 – 14 test. 
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Topics: 

The topic that we decided to cover jointly between Mathematics department and the 

Physical Education department was statistics. 

 

By the end of the topic the aim was for all learners was to: 
Collect 

• select sources of information for tasks, including 

o structured questionnaire 

o sampling using a strategy which avoids bias 

• collection of data using new technology and manual methods 

Organise 

• design and use diagrams or tables 

• set up the program of tests to allow learners to work safely and independently in the gym  

• group and order discrete or continuous data using equal class intervals and frequency tables 

Display 

• Construct 

o Bar and line graphs, and frequency diagrams 

o Straight line graphs 

o Pie charts using percentages or raw data 

o Scatter graphs 

Interpret 

• Calculate mean, mode, median and range of a set of data 

• Understand the meaning of the individual results, and how those results might be changed by, 

for example, completing a fitness program. 

• For individuals to know how they might improve their fitness levels, and how each of the 

different tests work. 

 

These aims were echoed by the outcomes set out in Curriculum for Excellence 
 

• Having discussed the variety of ways and range of media used to present data, I can interpret 

and draw conclusions from the information displayed, recognising that the presentation may be 

misleading. MNU 232W  

• I have carried out investigations and surveys, devising and using a variety of methods to gather 

information and have worked with others to collate, organise and communicate the results in an 

appropriate way.MNU 233W 

• I can work collaboratively, making appropriate use of technology, to source information 

presented in a range of ways, interpret what it conveys and discuss whether I believe the 

information to be robust, vague or misleading. MNU 325W  

• When analysing information or collecting data of my own, I can use my understanding of how 

sample size and bias can affect the reliability of data being gathered, to check or ensure that 

the results are unprejudiced.MTH 326W 

• I can select appropriately from a wide range of tables, charts, diagrams and graphs when 

displaying discrete, continuous or grouped data, clearly communicating the significant features 

of the data. MTH 434X  
 

So, it can be seen that the objectives were related to mathematics, numeracy, 

physical education and health and well-being. 
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Structure of Lessons: 

See also the print out of the lessons taught using the Promethean software. 

 

Lesson 1: Classroom lesson 

• How to complete tally charts. 

• Discussions about continuous data and discrete data. 

 

Lesson 2: Practical Lesson 

• Multistage Fitness Test (‘Beep’ test) 

o Including some individuals using heart rate monitors 

• Sit Up Test 

• Press up test 

• Hand Grip Test 

 

Lesson 3: Classroom lesson 

• Frequency Tables 

• Grouping Data 

• Bar Graphs 

 

Lesson 4: Classroom lesson 

• Straight line graphs using heart rate data 

 

Lesson 5: Classroom lesson 

• Scatter graphs using sit up test against press up test 

• Using information on a scatter graph to estimate data. 

 

Lesson 6: Classroom lesson 

• Mean 

• Mode 

• Range 

• Median 

• Discussion of the use of different types of averages 

 

Lesson 7: Classroom lesson 

• Discussion on results 

o How do individual learners fit into the graphs? 

o How can you improve stamina levels 

o Why does your heart rate increase with aerobic exercise? 

o Is there a difference between boys and girls? 

• Review of all skills learnt during the topic 
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Collecting the Data  

(Lesson 2) 

 

We collected handgrip scores, beep test results, press ups per minute and sit ups per 

minute. 

 

  
 

 

 
The girls counting the number of sit ups in 1 minute. 

 

 
The boys counting the number of press ups in 1 minute 
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Work Completed 
As part of this work, the class put together a spreadsheet of their combined results. 

 

They also all had an individual print out of their results. 

 

 

B/G 

Hand Grip 

Test Sits ups per min Press ups per min 

Beep Test 

Level     

B 24 27 30 7.8     

G 19 19 14 3.8     

B 34 27 34 3.8     

B 26 25  4.6  Heart Rate monitors  

G 26 18 21 4  Person 1 Person 2 Person 3 

G 26 16 12 6  116 113 104 

G 12 26 21 4.6  136 124 107 

B 20 27 30 8.8  163 124 107 

B 26 17 21 3.8  166 164 150 

G 21 17 23 4.2  179 173 150 

G 28 29 28 4.6  170 173 150 

B 26 21 39 6.1  163 173 162 

G 31 21 21 4.2  176 173 162 

B 23 26 30 6.5  176 173 162 

G 12 23 14 4.6  176 179 162 

B 43 25 40 8  180 167 165 

G 26 24 23 5  179 177 174 

G 32 16 10 5  180 167 154 

G 24 20 11   188 167 154 

G 32 12 14   177 176 154 

G 25 21 26 5.4  183 167 170 

G 23 14 8 3.8  188 167 170 

G 24 21 25 4  184 156 170 
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Work Produced 
Analysing our data in class: 

 
 

 
Evaluation of the Project 

• Involving Pupils in their own learning 

Can you get any more involved in your own learning than by analysing data made by you 

about you? 

Each member of the class involved had their own results, which they could frequently 

refer to the data provided by the rest of the class, or the normative national data 

provided by the PE department. 

• Personalisation and choice 

Pupils were given a deep understanding of the mathematics covered and the 

importance of the results from a healthy living view-point.  It also introduced all the 

students to consider the different types of fitness, and identify areas where they 

could perhaps improve their lifestyle.  One of our aims was to promote the individuals 

to become responsible citizens.  By the end of the block of work, members of the 

class knew to a greater extent how they can affect their health in the future, and 

the long term benefits of eating healthy and taking part in regular exercise. 

• Relevance 

The current climate in Scotland is concerned with childhood obesity, under-age 

drinking, and many more general health issues. The work covered in this block was 

very relevant to all learners in the class, and it is hoped that we may, in some small 

way, have changed these young learners’ complacency towards their health and 

futures.   

Each member of the class was given a print out off all the classes fitness results, in 

tabulated form, and then given their own personal results.  This enabled us to have 

individual discussions about fitness levels, how health improvements could be made, or 

indeed if they needed to be made. 

• Sharing Criteria 

The intended outcomes of the topic from a mathematical point of view were clearly 

stated from the start.  However, the physical and emotional developments that were 

made during this topic were wholly directed by the interest and questions from 
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members of the class.   Through discussions, all members of the class were involved, 

integrating them into the learning process.  

• Discussions and open questions 

Supplementary open questions and discussions helped us explore what learners’ 

misconceptions were.  This allowed all members of the class to be involved by 

contributing effectivly to the topics under discussion.  This deepend understanding 

and also highlight how to develop the learning outcomes whilst teaching the course.  

For example, one common misconception was about the different types of fitness.   

 

 
The display produced with the work from this topic 

 

 

 
Maths Class 2C, Dunbar Grammar School
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Did it work? 

The learners were inspired with maths.  Some pupils are despondent in maths.  Young 

learners clearly do not like to be below others academically.  However, one of the 

pleasing sides to this topic was that in a few cases, members of the class became 

more confident because they performed well in the practical part of the testing.  

This made them very engaged particularly in calculating the mean, mode and median 

values and finding themselves above average! 

 

From a P.E perspective the earlier we can get across the fitness message the pupils 

the better, and additional lessons like this where pupils are actively involved and 

developing an understanding of why and how to stay fit and healthy can only be an 

extremely valuable and worthwhile exercise for both the pupils and the subject 

itself.    

 

Members of the class were interested in improving their fitness results, and even 

asked to spend another lesson in the gym to re-test themselves.  

2 months on from the topic, they still remember completing the work, and how to 

draw each of the different graphs and charts, and how to calculate the different 

averages.  The homework completed by the class was to a higher standard than a 

similar class produced previously.  Although the class have not had any formal 

assessments on the work covered, the initial indications are encouraging: they 

enjoyed being involved, and have remembered the work as a result. 

 

In maths and PE, it is often difficult to have discursive topics, but here we managed 

to discuss not only the health and fitness side of the topic, but also we talked about 

individuals’ results. In particular, we discussed the use of looking at the different 

averages, and what that meant in each case. 

Most importantly, we all had fun! 
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Reaction from the Learners 

The majority of students did not seem to regard their lesson in the gym as a learning 

experience, even though they were meeting further criteria set by the PE 

department. 

The learners who struggled more with maths reminded more focused because the 

data was about them. 

The learners were all proud to see their work on the wall, along with photos of 

themselves completing the physical data collection.  They worked well in partnerships 

to produce some excellent display work.  They also helped each other along with peer 

encouragement.  In the final lesson on the topic, I as the teacher stood back and 

watched the class help each other and improve dramatically as a result of their 

independent learning. 

The students saw a link between numeracy and other subjects, and realised that 

mathematics was not just important in a maths classroom. 
 

 
Kids Quotes 

“It was better in PE because we weren’t doing writing” 

“I enjoyed not sitting in a classroom.” 

“We used our own results.  That was cool.” 

“I enjoyed drawing the graphs of our own results.” 

“I’d rather do PE than classwork in maths.” 

“It was fun ;-) “ 

“It was so good we all want to do it again soon… please!” 

“It keeps you healthy” 

“It felt like a skive, so it was cool.” 

“It was fun because it was different.” 

“It shows that maths is not just about numbers, and that you can use it in all areas of 

life.” 
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Reaction from Staff 

AC 

I would certainly do this project again.  It inspired the class to work hard in class, 

and some of them even did extra homework on the topic. 

It was also enjoyable to get away from the classroom and the whiteboard for a lesson 

and leave my comfort zone. I was pleased to learn how to conduct a lesson in a 

different environment. 

I found it was a great help working in a pair on this project, and although we had 

different success criteria, we helped each other reach them all. 

I enjoyed watching the learners in the class take responsibility for their own learning 

and help each other improve independently of me as their teacher.   

The maths department will certainly be keen to do this project again…. If PE will have 

us!! 

 

CD 

The opportunity to take part in such a study has been a great insight as to how pupils 

work out with the P.E Department.   I was able to see how varying behaviour 

strategies; learning styles and teacher initiatives were used in the classroom to 

encourage and engage the pupils in lessons which in many ways were in complete 

contrast to the environment pupils come across in P.E.  The study itself seemed to go 

exceptionally well, with the pupil’s feedback highlighting an enjoyment for the 

project.  Most significantly it became clear that the pupils liked the fact that what 

they were testing for and the data they were collecting was personal to them, and it 

was therefore more relevant and interesting for them when they took this back to 

the classroom.   
 
 

With the logistics of the study relatively simple and the undoubted success of the 

investigation, I see no reason as to why this could not be used again, and in doing so 

help create the positive, creative and exiting learning environments pupils deserve.   
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Appendix A 
 

Examples of Trio 
Paperwork  
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Examples of project placed here in hard copy.
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Examples of project placed here in hard copy.
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Examples of project placed here in hard copy. 
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Appendix B 
 

Interview Evidence for 
Learning Investigation  
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The following transcripts formed the Trio work of Gavin Clark for this session’s Learning 
Team.  The purpose and results of this work are described in the Individual Projects 
section of the report. 
 
There are seven interviews in this section: 
 

• Interview with Sheilagh Fallon before her classroom project took place 
• Interview with students from Sheilagh Fallon’s S1 class before her classroom 

project took place 
• Interview with Sheilagh Fallon after her classroom project had taken place 
• Interview with students from Sheilagh Fallon’s S1 class after her classroom project 

took place 
• Interview with Liz Layhe before her classroom project took place 
• Interview with Students from Liz Layhe’s S1 class  
• Interview with Liz Layhe after her classroom project had taken place 

 
 
 

Interview with Sheilagh Fallon before her classroom  project took place 
 

February 2008 
 
 
Could you describe your Trios project? 
 
Liz and I are looking at the formative assessment and student learning in the classroom and its links with the 
Curriculum for Excellence, focusing on “successful learners”. My particular project is to find out whether 
Assessment is for Learning techniques, used in a planned and progressive fashion, will enable my pupils to 
become more successful learners. In particular, when learning vocabulary.  
 
OK. Good. Why did you decide to undertake this part icular project? 
 
I have chosen the vocabulary one because I find it’s usually a very “me-led” activity. I do all the “here’s the 
vocabulary and we are going to learn it together” and then that’s it. And there’s nothing that happens after 
that. I want to find out if I can teach the pupils how to learn vocabulary and if that makes any difference 
whatsoever. 
 
Good. I suppose that makes me think that there migh t be lots of areas that you think are very “you-
led” or is this a particularly you-led area? 
 
The vocabulary is a particularly teacher-led activity. The way that I have done it, and the way that I think 
quite a lot of language teachers do it, is that we identify 10 items of vocabulary, present it to the class in 
various different ways and then they practice it in the course of the classroom activity. But at no point do I let 
them go off and say “find another 10 words that you would like to learn and this is how you would learn them” 
or anything like that at all.  
 
That’s interesting. At this stage, what would you g uess will be the difficulties you might encounter 
during the project? 
 
I think setting up my classroom so that I am giving them the responsibility to learn items of vocabulary is 
going to be very difficult, because, it is a very personal activity. So I might well have 30 different activities 
going on in the class, depending on what kind of learners they are. They all have to establish what kind of 
learners they are and what method they are going to use to learn their vocabulary. I also have to think about: 
whether they need to hear the vocabulary first as well, ie how am I going to let them hear the vocabulary that 
they have chosen to learn so that they know what it sounds like, instead of me being at the front of the class 
doing it? It could be quite complicated. 
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Can I take you back to that first comment; clearly I have a sense why it would be difficult to have 30  
different activities going on. Can you be more spec ific about what you imagine the difficulties are 
that will create? 
 
Well, there are going to be a lot of resources required. There will be some people who will need listening, 
there will be some people who will need flash cards, there will be some who will need bit of paper and all the 
rest of it. It could all be quite interesting. I don’t quite know how that is going to pan out. How that’s going to 
work.  
 
Is there a plan to produce them all in advance?  
 
I think what I am going to do is: I’ll start by teaching them food, nine items of food in the way I would normally 
do it which is very me in control of what they are doing, taking them through the learning process bit by bit. I 
think what I am then going to do is try and figure out first of all the groups ie the kinaesthetics, the visuals 
and the auditory students. Talk to them about it first of all, and then they can come up with ideas or I can 
come up with suggestions. We could all come up with suggestions as to which kind of strategy each group 
could employ. And then I think I am going to establish another group who are going to learn fruit and 
vegetables and not actually tell them the words I want them to learn, but let them go away in groups, visual, 
auditory and kinaesthetic and try and figure out a way of learning it or go away and learn those items of fruit 
or vegetable.  
 
It is interesting. What do you hope the outcomes wi ll be? 
 
What I hope is that each child will have an idea about how to learn. If I say to them you need to learn 10 
words, or even if I gave them 10 words they would know how to go away and do it and they would actually 
be able to learn those 10 words easily without it being a stressful activity for them at all. 
 
And that could apply to any 10 words? 
 
Yes. Any words at all. It is almost like I am teaching them how to memorise things it is not just the vocabulary 
learning; it is training their memories and giving them, a way of learning things, I suppose. 
 
I’m curious about how honest you are going to be wi th the students involved in the class? Are you 
going to be up front with them about the project? 
 
Well I haven’t told them what the project is yet because I want them to respond to you and wanted them to 
behave whilst they are being observed in a normal kind of fashion. I didn’t want them to know exactly what 
they were being set up to do. So they don’t know about it yet. I am not going to tell them exactly what we are 
doing, in fact, I might not tell them exactly what I am doing at all.  
 
Are you going to let that evolve or are you going t o make a decision before you start it? 
 
I have not quite decided yet. I really don’t know what I am going to do as far as that’s concerned. If I let them 
know that there is a project going on they are going to know that we are looking at ways of learning 
vocabulary, but whether I am going to tell them that they are part of our project or not, that bit I do not know. 
 
Right. OK. 
 
So I will do a proper AifL thing in the sense of telling them that this is why I am doing this and this is the way I 
look at it. I want to know whether you can find a better way for you to learn vocabulary or for you to learn 
how to learn vocabulary. 
 
Yes. OK. That’s interesting. That pretty much tells  me what I need to know. Are there any other points  
you would want to make about your project? 
 
Yes. I am a little bit scared it is going to take over the teaching of the whole entire unit that I am supposed to 
be teaching; that I am going to be concentrating on vocabulary a lot. It does worry me a little bit.  
 
Thank you for your time! 
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Interview with students from Sheilagh Fallon’s S1 c lass before her 
classroom project took place. 
 
February 2008 
 
Students: Josh Atkin, Lewis Ross, Jenna Arber, Brodie Hutson and Megan MacPherson. 
 
Could you describe to me the way in which you learn  new words in French? 
 
Jenna I like getting them down, like if I’m in class I write them down and learn them in groups and in 

partners and on the computer. 
 
OK. Does someone else want to give me a little bit more detail about what Jenna has said there? How 
does it work? 
 
Josh Well we see it on the computer first and then we have to write it down and describe it with our 

partners trying to remember all of the stuff we do.  
 
Tell me more about what you do after writing them d own? 
 
Brodie We discuss with our partners around our table and we play games on the linguascope to have 

fun but learning at the same time. 
 
Is that the approach that is normally used each les son then? The whole class chat, a bit of writing 
them down, and then a few exercises around learning  them? 
 
Brodie Yes. And usually the next lesson Miss Fallon asks us what we have done last lesson and 

recaps on the words we learnt. 
 
Which bit do you enjoy most when you are doing it? 
 
Lewis I enjoy doing the linguascope and learning them off the computer. I like doing the slideshow 

and stuff. 
 
Jenna I like doing it with a partner when we are working as a table and stuff and try to learn them and 

say them. 
 
Megan Depending on what it is, I like talking about them. Like saying them out. I like doing animals 

the best cause they’re the easiest. And I like linguascope because you can learn stuff at the 
same time as interactive playing activities. I like games. 

 
Josh I don’t like the bit when we have to read separate booklets and stuff. And we have to do all the 

work in that. 
 
Brodie I prefer writing them down in jotters and like doing the pictures and then quizzing your partner 

on your table about what they’ve learnt. 
 
Are there any bits of work that you don’t enjoy? 
 
Brodie I don’t like doing the exercises. Usually, like, in the workbooks. Most things you know in your 

head and you can say it just without writing it down.  
 
You just said you like writing it down! 
 
Brodie But that’s if you are quizzing your partner with your jotter. But if you get a new workbook for 

each lesson then it can get a bit boring.  
 
Lewis I don’t like having to write stories on what you have done. 
 
Jenna I don’t like when we have to say the word and then have to write it down because I can’t spell 
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very well. So I find that quite hard. 
 
OK. Any other views? Any other bits you don’t like?  
 
Brodie I find that when you are writing it down, when you have to put the accents on, it can get a bit 

confusing. 
 
Megan Not many people find this hard but I find the adjectives quite hard. To put in all the different 

endings and beginnings for it. Like la and le. 
 
Josh I don’t like that either. Les and the Las and endings. It’s a bit, like, very confusing for me. 
 
What’s the thing you think you’ve done this year wh en you were learning vocabulary that you liked 
the most? 
 
Josh I think I enjoyed describing but not writing it down. Just, like, you get to make up any sort of 

person. 
 
Lewis I enjoy, like, the animals the most as well. I find them the easiest out of what we have done. 
 
Jenna I think I find the descriptions easier.  
 
Did you enjoy it the most? 
 
Jenna Yes I enjoyed it a bit. 
 
Brodie I enjoy just doing the fruit. Cause I find that quite fun. 
 
You have given me a really clear description of how  you learn words. Does it actually work? Do you 
learn them? 
 
Jenna I find the long ones really hard to learn.  
 
Brodie I do with some ones. Cause at home I ask my little brother to point to the picture in my jotter, 

but cover the word up and then he’ll say “What’s that then?” 
 
Lewis If the teacher says it instead of just trying to work it out yourself. Instead of just looking at it, 

cause Miss Fallon says a word and then we have to repeat it. 
 
Josh I think it is easier if you say it first. Not like trying to remember it. Just saying it. 
 
Megan I quite like to see the pictures first, and then say the word for them and as we repeat them we 

look at the pictures again and think “oh, that’s quite easy”. 
 
Can you think of any of the vocabulary learning tha t you found really difficult and you can’t really 
remember it now? And could you explain why that was ? 
 
Megan When we were doing time, I didn’t completely understand it because I know numbers but 

when we done time it was, like, all sort of different. And you have to do quarter past and half 
past and I didn’t understand that sort of thing. 

 
Lewis Yes. When we’re doing describing, it’s hard to get the adjectives in the right place. 

Sometimes, like, if it’s a colour and you usually put it at the end of the thing. I just find that kind 
of difficult to get right. 

 
Jenna I find time really hard and I don’t think I remember any of it really. 
 
Can you think why?  
 
Jenna I think we were doing quarter to and it was different to, like, words, you know how you’re 

saying, like, it’s quarter to something it’s different to the number 45. 
 
Brodie I get muddled up with the masculine and feminine version. Some words I’m fine with but 
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others can be a bit confusing. I think sometimes you have to change the adjective. 
 
Josh I think I’ve found describing your school day, like a week or a day in school, for lunch; I have 

whatever and next period I have whatever. 
 
Could you imagine a better way of learning vocabula ry? If I was to say to you OK you can learn it any 
way you want – could you think of a different way o f learning it? 
  
Brodie I like in class when we listen to it on a machine on a tape. I find that quite good. Cause I’m 

listening to it and then writing it down. You get used to it. I prefer that and I would prefer to do 
more of that in class. 

 
Josh I think it is good when you go with your partner and then you tell them to do a word and then 

they tell you to do the word. I think you remember it more then. 
 
Do you have any other opinions about learning vocab ulary in French that you would like to tell me 
but you haven’t had a chance to say? 
 
Megan I’m just thinking. There was a time that I think we were learning words and we were doing 

some sort of signs for it. Like, stars and shapes and I didn’t really understand that at all. 
 
OK. That interesting. Can you describe that to me i n more detail somebody? 
 
Jenna It was like we were learning querying adjectives, masculine and feminine. And how things 

mean the same in all different languages. So she said you change “es” and things and you do 
that for all different languages. So she did them in stars and things and we had to change 
them into different symbols to show how easy it was. 

 
Did you understand it? 
 
Jenna No. It was like I could write it down in Japanese, but it’s all just going to be the same. 
 
Were you meant to understand it? 
 
Brodie Yes!  
 
OK! Alright. I’ll tell Miss Fallon that - I’m sure she’ll be interested. Anything else you want to add ? 
No? Thank you very much. 
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Interview with Sheilagh Fallon after her classroom project had taken 
place 
 
May 2008 
 
 
Describe how your Trio project actually took place.  Can you tell me what actually happened? 
 
Firstly, I was observed teaching a lesson and then the pupils were given a questionnaire about styles of 
vocabulary learning. Then I used various methods in the classroom to hopefully change their perceptions of 
vocabulary learning. At the end I was observed again using the methods that I had discussed with pupils.  
 
On reflection, was your initial rationale for under taking the project the right one? 
 
Yes it was, I just didn’t allow myself enough time at the planning stage! 
 
What sort of difficulties did you encounter?  
 
Time. It required a lot of time outwith what I am required to teach. If I had wanted to do it fairly and properly 
as I had intended to, I would go away and do it at the start of the year with a new first year class and not half 
way through the year. I would like to do the project again but at a different time with better planning.  
 
What were the outcomes in terms of your own learnin g? 
 
I’ve learned to relinquish responsibility for vocabulary teaching and vocabulary learning. For me it has always 
been a very teacher led activity and this allowed me to realise that I don’t need to do it like that all the time 
and I can give out the responsibility for it over to the students.  
 
On that theme, can you describe some of the positiv e effects your strategy had on your students? 
 
When I first asked them what kind of vocabulary strategies they employed, the majority said writing it down 
over and over again. While that is useful, it doesn’t work for everybody and by the end of the project they 
were actually able to come up with and to use different strategies which were more fun as well. Writing things 
in a way that is more exciting. They could use Post-it notes, drawings, a whole pallet of different things. The 
first observation was very much me at the front of the class introducing the vocabulary and them listening 
and repeating. The second observation saw the class bubbling with people learning, which was really good.  
 
Were there any unexpected outcomes that took place?  
 
I think the one most unexpected outcome for me was actually to do with the nature of children learning 
vocabulary. We have always been taught that as language teachers we shouldn’t get them to write things 
down straight away and to wait for as long as possible before students write the word down. But actually, in 
the questionnaire that I gave to them, at least half of them said they have to write the word down before they 
have any hope of learning it. 
 
Did you have any particular support either within o r outwith your Trio? 
 
The main support all came from the Trio actually. From Liz in particular. 
 
And how honest were you with the students involved in the class about the project? 
 
Before the first lesson I had with them where I was observed, which was just a normal way of teaching, I 
didn’t actually tell them what was going on because I wanted them to behave normally. I didn’t want them to 
think like that they were being observed for a project. I wasn’t honest with them until after that and after the 
questionnaire. Then I told them what we were doing. 
 
Are there any other points you would like to make? 
 
No. 
 
Thank you very much. 
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Interview with students from Sheilagh Fallon’s S1 c lass after her 
classroom project took place. 
 
June 2008 
 
 
Students: Josh Atkin, Lewis Ross, Jenna Arber, Brodie Hutson and Megan MacPherson. 
 
I’m going to be asking you about ways that you have  been learning vocabulary in class since the last 
time I interviewed you. So I wonder if I can start off by asking you to identify some of the different  
ways that you have been learning vocabulary? 
 
Lewis We have been using the whiteboard and writing the words down. Then trying to say the words 

and trying to pronounce them. 
 
Do you mean using your own little whiteboard? 
 
Lewis Yes. 
 
Ok. Any other ways? 
 
Josh On the whiteboards as well, we have been drawing pictures of the thing and then other people 

have to try and guess it. 
 
Jenna We have been going in partners and going over the words with each other and doing different 

tasks together and helping each other.  
 
Any others? 
 
Brodie We used the overhead projector when Miss Fallon wrote a sentence and we tried to correct it.  
 
Megan We used Post-its at some point and we wrote something in French on the Post-it and then 

stuck it on somebody’s head and they had to try and guess by other giving them clues. 
 
Did everybody try every method? 
 
Brodie Yes. We swapped different materials that we used around in groups by putting numbers on 

them. So we all got to try each one. 
 
Which method did you prefer using? This is the one you liked doing the most.  
 
Josh Probably the whiteboards because that was more fun. It was funny when people got the thing 

wrong. 
 
Do you mean the pictures or the writing them? 
 
Josh The pictures. 
 
Lewis I quite liked the overhead projectors because we got to try and work it out so it’s like a problem 

to try and solve. 
 
Megan I also liked using the overhead projector because I like to try and solve the questions.  
 
Brodie I enjoyed using the whiteboards when your partner wrote down something in English and you 

had to write down something in French. 
 
So you preferred the writing on the whiteboards to drawing the pictures? 
 
Jenna I liked using the whiteboards in pairs like drawing pictures and then writing it in French.  
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I am now going to ask you which new method you thou ght helped you learn the information the 
best? Not just the one that you actually liked usin g.  
 
Josh Probably the method of the projectors, because there are actually questions that you have 

been asked and it sticks in your mind more. 
 
Lewis Probably the same because it sticks in your mind more and you can answer the questions. 
  
Megan I thought the best learning one would be when you went in partners and then one person 

would say something to you first eg in English and repeat it in French. I liked using the 
overhead projector because I felt that you were getting a chance to try and work things out 
yourself and then you realise where you made your mistake if it was wrong. 

 
Jenna I liked the overhead projectors and whiteboards because you can learn different things on 

them.   
 
One final question.  Do you think that you should t ry and learn vocabulary in lots of different ways o r 
would you prefer to stick with one? 
 
Josh Lots of ways, because if you stick with one it just gets a bit boring.  I just like having it more 

varied. 
 
Lewis Yes, I think you should maybe vary it.  It’s then like you are using different methods to try and 

learn the words. 
 
Megan I think that is pretty much what I would say cause it would help you sort of do more different 

sorts of things. 
 
Brodie I think doing it in different ways is better because you are getting a chance to see what you 

think is better as well. 
 
Jenna I think we should do different things because if you just did the same thing all the time you 

wouldn’t really enjoy it as much and I don’t think you would learn as much. 
 
Thanks very much. 
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Interview with Liz Layhe before her classroom proje ct took place 
 
February 2008 
 
 
Please describe your Trios Project 
 
My Trios project is looking at a successful S1 learner based on the learning outcomes from the new 
Curriculum for Excellence strategies and on an SSA investigation, which I carried out with S2 last year.  
 
When you say “looking at a successful learner” coul d you give me bit more details about what you 
mean by that? 
 
A successful learner in a lab would be somebody that works safely with others, can finish a project and 
knows what the success criteria was for that project. 
 
Great. Why did you decide to undertake this particu lar project? 
 
I had looked at the five ACE strategies during an away day and wanted to try to see if AifL strategies could fit 
in with an I can statement. Also, I wanted to see if the SSA investigation could fit in with that and finally, I 
wanted to see if the students could transfer skills from a previous block of chemistry to the environment unit 
that they were working on. 
 
What do you imagine will be the difficulties you mi ght encounter during this project? 
 
The difficulties I think I will encounter may be with two students who are perhaps less successful learners 
than the rest of the group and I want to see how they cope with this project. That’s my main one. The other 
potential difficulty was fitting it all into the unit I was taking at the time so that I didn’t overrun the block.  
 
Good. What do you hope will be the outcomes in term s of your own learning?  
 
In terms of my own learning, as far as success goes, can I cope with being able to use an I can statement in 
the class in line with AifL strategies? Will I gain more confidence in being able to lead something new and 
complicated.  
 
What sort of resources do you plan to use during th is project? 
 
Resources will be chemicals, ICT materials, such as computers and general laboratory test tubes and bits 
and pieces like that. I will also need to use copying materials. 
 
How honest are you going to be with the students in volved in your class about the project? 
 
I will be absolutely honest and explain what I am trying to do and the challenge that I have set them. 
 
Are there any other points you would like to make i n relation to your project? 
 
I am looking forward to carrying it out and working in my Trios, and having Miss Fallon observing me and Mr 
Clark interviewing me! 
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Interview with Students from Liz Layhe’s S1 class  
 
February 2008 
 
(due to the ongoing nature of Liz’s project work th ese student’s were only interviewed once.) 

 
 
Students: Jack Fairbairn, Oliver Gallimore, Shaunie Nicol, Fiona Main. 
 
I want to ask you about investigating in Science. W hat do you enjoy about investigating the way you 
do in Science? 
 
Jack I like the way we work in groups when we are investigating. We get to discuss it more. But 

when you are working on your own it’s harder to work out the question. 
 
Oliver I quite like working in groups as well. It’s just that sometimes the investigations are quite hard, 

but it’s challenging so it’s really good. 
 
Shaunie I like working in groups but I also like working by myself because I chat to find out by myself. 
 
Fiona I like investigation because you get to work in groups and then you read out your results to the 

class. 
 
What do you like specifically about working in grou ps? Any views on that? 
 
Shaunie Well you get to find out what other people’s opinions are: like if you don’t agree or if you 

understand the subject that you are doing. 
 
Are there any bits about the way that you investiga te Science at the moment you investigate an issue 
that you don’t like very much? 
 
Oliver Sometimes we just have to do the sheet, but after a while it is really good because you’ve had 

the experiment and then you have to write it out otherwise it would not be very good. So it’s 
OK. 

 
Anything else you don’t like? 
 
Oliver The writing up part. The conclusion.  
 
What do you think is one of the hardest things abou t investigating things the way that you do just 
now? 
 
Jack  I think that the results - putting them on graphs. 
 
People learn things in different ways. Do you think  the way that you do investigating helps you to 
learn information? 
 
Oliver I quite like the way we learn because it’s good. We lay everything out in a good way and do 

things in a good order. I quite like that. 
 
Any other views on that? 
 
Jack  I like what Oliver said, I like seeing how it’s done and then writing it and then you know what 

you’re doing with it. 
 
Shaunie I like it because if when I’m stuck people can help me and if we have finished up we can help 

them, and it shows us how we can move if we are stuck or they are stuck.  
 
Have you done any tests in Science yet? 
 



Final Report of the Learning Team 2007-08  Staff Work / AifL / Final Report of the Learning Team 07-08 83

Oliver Yes. We have done three I think – two or three. Some of them were quite tricky but then you 
look back on the answers and you can improve. 

 
And when you look back at your answers do you find that you had learned that stuff quite well? 
 
Jack  Yes. I have learned but there are stupid mistakes like writing it in the wrong in the way. 
 
Fiona I think they were quite easy. 
 
Here’s quite a tricky question. What do you think M rs Layhe’s main job in the class is when it comes 
to how you learn Science? 
 
Oliver To work with each and every one of us and, like, sometimes it means working in groups. It is 

good in Science, and she is trying to get us a good education in Science. 
 
Any other views? Mrs Layhe’s main job? 
 
Jack Just like what Oliver said but she’s chatting with us for success for learning. We listen to other 

people as well and not just like saying your stuff, but let other people say theirs. 
 
Shaunie I think she makes it really fun because if you were thinking it’s boring Science she makes it 

really fun if it’s like an investigation or anything.  
 
Fiona She makes it not too hard and not too easy. She makes it at a good level for us so it’s not 

hard or not easy. 
 
OK. One of you mentioned something that was actuall y going to be my last question. What do think a 
successful learner is? 
 
Oliver That you have done well in the subject you have been studying.  
 
OK. What else?  
 
Fiona A learner knows it after, and not just saying you know it and then forget it later. 
 
OK. Interesting. Shaunie, Jack any ideas? 
 
Jack I’ve got the same. What I said earlier. Like to listen to other people’s as well. Not just saying 

your own ideas. 
 
Final question. Any other views about how you learn  to do investigating in Science? 
 
No answer. 
 
I’m going to ask you a slightly different final que stion then. What’s the single most enjoyable bit of  
Science you have had so far in the secondary school ? 
 
Oliver I quite like the photosynthesis we are doing. We have done some quite good investigations 

and some experiments on that and it’s really enjoyable. 
 
Shaunie  I quite like the solutes and solubility. 
 
What you are doing now? 
 
Shaunie Yes. 
 
OK.  
 
Fiona Shaunie and I are doing the bulb thing. 
 That’s what I was going to say. 
 
OK. Thank you very much for your time. 
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Interview with Liz Layhe after her classroom projec t had taken place 
 
April 2008 
 
 
Describe how your Trio project actually took place.  What happened in the end? 
 
The end was about the students being successful learners. I have looked at how they have been successful 
learners and become confident individuals and some of them are now volunteering to take whole lessons.  
 
Good. On reflection was your initial rationale for undertaking this project the right one? 
 
Yes I think so. Because I knew what I was wanting to do. Maybe I should have thought it out a bit more 
carefully at the beginning, because it’s kind of grown really. Yes, I think so - it was the right rationale. 
 
What sort of difficulties did you encounter during the project?  
 
The absentees. Not that there is great absenteeism, but if there was any it knocked the whole sequence out 
for those people who were absent. They are actually the ones that are the poorer learners and so that is a 
knock on there. Just finding the time to actually to do it, because the science courses are so well planned out 
that it’s quite difficult to find some time to do it.  
 
What were the outcomes in terms of your own learnin g? 
 
I had not realised that I could use this approach as a way of students writing their reports. That was 
something I had not thought of at all. That is a successful outcome. In terms of my own learning, I had not 
realised that these students would then want to take the lesson. I had not thought of that at all. I had 
underestimated the abilities of the first year class”! 
 
Can you tell me what sort of resources you used dur ing the project? You told me what you planned 
to use earlier. 
 
I used the same resources. I used the SSA investigation booklet and marking scheme and I used a salty 
water unit which basically cost nothing. I used the ICT in the Library for them to access information. I used 
paper and just the equipment that was in the class. So it did not cost that much really. 
 
If you could summarise the positive effects the pro ject has had on your students how would you do 
so? 
 
Well they are more confident because they have got up and have taken the class absolutely altogether. And 
they are more confident working with each other. They are more confident in setting an investigation up: we 
just discuss it briefly and then they go and do it. I do very little teaching in that class. I give them the learning 
outcomes and discuss the success at the end of it. That’s it. They are running that class. 
 
You already mentioned this, but what were some of t he unexpected outcomes of your project? Is 
there anything else you would want to mention here?  
 
Just that I think that someone who has been very shy and withdrawn and did not really want to take part as a 
team member has actually done so. He has got E1s in his report. I think that’s the unexpected, but hoped 
for, outcome was that they would improve in their summative test results. That has happened. There is 
evidence. 
 
Did you receive any particular support within or ou twith your Trio for your classroom project? 
 
Well, you have both been supportive in listening to me. I think with Sheilagh, I could go along and chat to her 
and we found that worked quite well. Sarah was quite interested in what was going on. Richard has been 
quite interested in what’s going on and put it on to the next bit because what I think I’ve shown is that we can 
move forward the Curriculum for Excellence with what we are doing by tinkering with it really. I think that was 
unexpected. I was hoping it might happen, but it’s really quite easy to do. 
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How honest were you with the students involved in y our class about the project?  
 
I just told them straight off what we were doing. I am honest with them like that anyway. They know exactly 
what I am trying to do and what I am trying to achieve. 
 
Finally, are there any other points you would like to make in relation to your project that I haven’t 
covered? 
 
Well, I am glad I did it, and I think it has been a success, and has allowed me to see that there is a way in to 
the Curriculum for Excellence. Hopefully that put Richard’s mind at ease that it’s not going to be as hard in 
first and second year. I’m not sure about the latter year groups; but first and second year is manageable 
through what we are doing already. I just feel more confident; it’s made me more confident with that class. 
Whether it could happen in another class I don’t know. I don’t see why it couldn’t because they enjoy taking 
the lessons, so it’s made them very successful. What it has done is it has taken all the four aspects of the 
Curriculum for Excellence and in actual fact it’s covered them. – All four. – It has. I’m amazed! 
 
Great. Thank you! 
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