
Guidance on Identification, 

Assessment & Intervention of 

Persistent Difficulties in 

Reading and/or Spelling  



Definition of Dyslexia 

 

 East Lothian Council have adopted the British Psychological Society 
definition of dyslexia as outlined below: 

  

 Dyslexia is evident when accurate and fluent word reading and/or spelling 
develops very incompletely or with great difficulty. 

 

    This focuses on literacy learning at the ‘word level’ and implies that the 
problem is severe and persistent despite appropriate learning 
opportunities. It provides the basis for a staged process of assessment 
through teaching.  

     

British Psychological Society (1999) 
 

 



Identification of Dyslexia  

   It is important that we talk about the ‘identification’ 
of dyslexia rather than ‘diagnosis’ which is a medical 
term and should not be used as a result of an 
educational assessment. 

 

   Dyslexia is indicated where the evidence gathered 
from all of these three areas is highly confirmatory. 

1. Accuracy and Fluency of Word Reading & 
Spelling 

2. Learning Environment 

3. Support Over time 



Dyslexia: Key Messages 

 
1. East Lothian Council does not support a ‘discrepancy’ 

model of dyslexia.  

2. Literacy difficulties exist on a continuum.   

3. Supports and resources in our schools are allocated 
according to need and are never dependent upon a 
description of dyslexia.  

4. Reading interventions designed for those with dyslexia 
are equally beneficial for groups of children who do not 
have this label. 

5. It is unhelpful to identify dyslexia prematurely.    

6. It is not appropriate to identify dyslexia on the basis of 
a single test. 

7. Dyslexia is a difficulty at the word level.  
 
 



Assessment 

 Based on an understanding of child development and 

learning 

 Contextual e.g. assessment within the classroom as 

opposed to only comprising of stand alone standardised 

tests 

 Sensitive to the cultural, linguistic and social/emotional 

needs of children 

 Collaborative – includes the views and information from 

the child/yp, parents, key staff and other agencies as 

appropriate 

 Formative & Summative 

 Tailored to respond to the nature of the concern  



Assessment 

 Considers information that is already held and available. 

 Further info may then be gathered, according to the 

nature of the concern and any hypotheses held.  

 Takes place within a model of staged assessment and 

intervention.  

 Takes place over a period of time rather than being a ‘one 

off’ activity.  

 Results are presented in ways which are clear and 

accessible and are used to inform teaching and learning.  

 Part of a cycle of  ‘Plan-Do-Review’.  

 

 



Intervention 

 Good classroom teaching is central to supporting 
children with literacy difficulties ........... however............ This is 
not usually sufficient for children who experience significant 
difficulties. They require targeted support.  

 Should follow logically from the outcomes of assessment 

 Can be required at any stage and should include SMART 
targets and specific strategies that can be reviewed an 
assessed to gauge their effectiveness. 

 Parents and Children should be included in the process of 
planning and reviewing interventions 

 Early interventions are most effective and should begin when 
delay is noted. 

 Interventions with older pupils work best when they 
understand the goals of the intervention and are motivated 
to participate. 

 



Intervention 

 Structured, systematic, comprehensive and 
individualised reading instruction is the best 
approach to overcoming reading difficulties.  

 Pupils may need intensive support to help them 
abandon inaccurate strategies and relearn new ones.  

 When the problem involves decoding/encoding the 
use of an individualised systematic phonics 
programme is advised. 

 Intervention programmes should be structured and 
systematic; sessions need to be frequent and sufficient 
in duration.  

 It is important to follow the guidelines of individual 
programmes.  Diluting the intervention will dilute the 
impact.    

 

 

 



Factors Underpinning 

Successful Interventions 
Pupils are more likely to respond to teaching and to interventions 

when: 

 They have had positive early experiences of exposure to print in 
various forms  

 Key adults at home and school value reading 

 Home and school work effectively in partnership to support  the 
pupil’s progress 

 They have a positive view of themselves as learners  

 They have a strong phonological awareness 

 They recognise letters, sounds and have good rapid automatic 
naming  

 They have good memory skills which is central in learning to read 

 They have good oral language skills teachers ensure that teaching of 
reading is embedded within a broad approach with clear links to 
speaking and listening.  

   

 

 

 

 



Recommended Resources   

Primary One Literacy Assessment and 
Action Resource (POLAAR) 

  
Literacy and Dyslexia: Identifying and 

meeting needs 
  
Addressing Dyslexia: A toolkit for the 

identification and support of learners 
exhibiting literacy difficulties (Scottish 
Government)  

  
 



The Role of the EPS 

 
 Class Teachers and Support for Learning Teachers have 

the skills necessary to identify literacy 
difficulties/dyslexia. Assessment does not need to be 
carried out by ‘experts’ or Educational Psychologists.  

 The EPS can be involved in consultation with school 
staff when pupils are not making the progress 
expected with an intervent. They will work with 
school staff (not necessarily directly with the child) to 
achieve a better understanding of the factors that may 
be helping or hindering progress and identify ways 
forward.   

 Rarely will an EP contribute directly to an assessment. 

 



Alternative Assessment 

Arrangements 

 Can be made available for all internal and external assessments and 
examinations.  

 Should only be put in place provided there is sufficient classroom based 
evidence of significantly improved performance as a result of the 
intervention.  

 Should reflect as far as possible the pupil’s normal way of learning and 
producing work.   

 Requirements for AA should be considered on a subject by subject basis.  

 Entitlement is based on evidence. 

 Identification of dyslexia is not a necessary requirement for the provision of 
AA; conversely, on its own, identification of dyslexia is not sufficient 
evidence for the provision of AA.   

 The Scottish Qualifications Authority (SQA) provides guidelines on how 
and when to apply for concessions during formal examinations and more 
detailed information can be found at this link: 
http://www.sqa.org.uk/sqa/14976.html  

 

http://www.sqa.org.uk/sqa/14976.html


Frequently Asked Questions 

 Is there a place for IQ testing in literacy assessment? 

 What programmes would you recommend for teaching literacy? 

 Is there a place for IT based literacy programmes and assessment 
tools? 

 When should letter names be introduced to children? 

 Do children benefit from being given the “Dyslexia” label? 

 Can a child who has difficulties in learning in all areas of the 
curriculum also have Dyslexia? 

 Who is qualified to assess and identify Dyslexia? 

 What interventions would you recommend? 

 My child has just been identified with dyslexia: what 
support/resources will he/she get? 

 Do coloured overlays help children with Dyslexia? 

 

 

 



Take Home Messages 

 New definition for dyslexia  

 Assessment over time 

 Recommended resources for assessment 

and intervention – POLAAR,  Literacy & 

Dyslexia,  Addressing Dyslexia Toolkit 
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