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School: Aberlady Primary School 

Standards and Quality Report  

Session: 2021-2022 

 

Context of the school 

Aberlady Primary is a non-denominational primary school which opened on its present site in 1931.  It serves the coastal village of Aberlady and the surrounding area and is 

a central figure in community life.  It is a traditional stone built building with 6 classrooms in the main building and one mobile unit which serves as a resource base and 

general purpose space.  This session there were 6 primary classes - P1, P2, P3/4, P4/5, P5/6 and P6/7, with a combined roll of 131. We are near capacity and our building 

expansion starts soon.  Lack of space is an issue in school and we have to creatively find regular solutions for this issue. 

In addition to the Head Teacher, the school has a teaching Principal Teacher, a 3 hour per week Support for Learning teacher and a remaining staffing complement of 4 full-

time teachers and an NQT. There was an Acting HT for a period 4-5 months whilst the HT was absent.  There are specialist teachers of Music and PE and instrumental 

instruction this session. The support staff comprises our school secretary, janitor & Senior Facilities Assistant, cleaner, and 3 auxiliaries (who undertake a variety of roles –

Additional Support Needs auxiliaries, General Auxiliaries, Playground/Dining Room supervisor). There are two nursery classes with a total capacity of 32 pupils. We are staffed 

with a full time Senior Early Years practitioner who leads the nursery and 3 part time Early Years practitioners and a part time early Years Support assistant.  There is a strong 

sense of family within Aberlady Primary – across pupils, parents and staff alike. 

Our Vision 

Achieve - Belong - Care 

Aims 

● We see a school that is a thriving, vibrant learning community where potential is realised and nurtured through partnerships.  
● We see a school where every person is highly prized, treated as an individual with kindness and dignity. 

● We see a school that is dedicated to the highest levels of achievement and attainment, where we use our talents, skills, abilities and energies to affect those around 

us; locally and globally because we know we can make a difference.  

●  We see a school that is constantly innovative that equips, supports and empowers this generation for the future, where leadership capacity is encouraged.  

●  We see a school where everyone can belong. 

Values: KINDNESS, RESPECT, CO-OPERATION, INCLUSION, CURIOSITY and POSITIVITY



 

How good is our leadership and our approach to improvement? 
 

1.1 Self-evaluation for self-improvement 

● Collaborative approaches to self-evaluation 

● Analysis and evaluation of intelligence and data 

● Ensuring impact on learners’ successes and achievements 

How are we doing? 

We are good at involving pupils in self- evaluation through surveys, pupils councils, pupil 
focus groups and before COVID through distributed leadership groups where they 
evaluated monthly. 

We have a self-evaluation framework to ensure mechanisms and processes are in place 
for self-evaluation.  These were not all undertaken as HT has a period of absence and 
there were staff shortages due to COVID. 

We collaborated with partner school (Associated Schools Group - ASG) to moderate and 
support each other writing. 

 
We usually undertake class observations and peer observations to support the 
improvement but this year this wasn’t formal.  We all track pupils attainment 
through an online system- Progress & Achievement and undertake attainment 
meetings so we know what pupils are attaining and interventions are in place for 
pupils where needed. 
 
A few staff are using Improvement Methodology to support evaluations of 
interventions.  Staff happily share work they are involved in and there is sense of 
collaboration from each other in school and across some of our ASG schools. 
 

How do we know? 

● We can show that stakeholders views have informed and affected change 
through Pupil, parents councils and surveys. 

● Self - Evaluation is standing agenda item as Parent Council 
● We can show the impact of some interventions and pupils  
● Participate in and lead ELC Raising Attainment Groups and STG’s. 
● Run chart data from various interventions 

 

What are we going to do next? 

● Analysis and evaluate interventions more robustly, so we can demonstrate that our interventions are leading to improved attainment- use of improvement 
methodology across school 

● Work with Direlton and Athlestaneford for further moderation and SLT peer support for self-evaluation 
● STG support for self-evaluation 

 

From the evaluation of our evidence we feel that the quality of Leadership of Change is (Excellent / Very Good / Good / Satisfactory / Weak / Unsatisfactory) 
 



 

 

1.3 Leadership of Change 

● Developing a shared vision, values and aims relevant to the school and its community 

● Strategic planning for continuous improvement 

● Implementing improvement and change 

 

How are we doing? 

The School Improvement Plan (SIP) is focused on improving the achievements, 
attainment and well-being of our learners, through the work of our school, it is a 
working document that supports our vision, planning and evaluations.  The 
Headteacher (HT) shares a vision which provides direction to stakeholders, 
particularly focusing on the why behind change. The HT encourages staff to 
develop leadership skills and once again, this session, staff have taken on 
leadership roles to support the work of the SIP.  Our values are clear and evident 
in our actions and policies.   

All P7 pupils hold additional school wide roles including digital leaders, librarians, 
sports ambassadors etc,  roles which they applied for.  P5 and P6 are trained Sports 
Leaders and run clubs for younger children.  Pupils across the tear groups have the 
opportunity to be ambassadors and part of Pupil Groups such as Pupil Council.  
Parents and partners also lead initiatives and steer the direction of our work and 
contribute to our curriculum delivery for example our continued partnership with 
a local film company who provided training and has helped teachers to embed the 
use of media in teaching literacy and IDL.   

There is a positive commitment amongst staff to develop their skills and 
knowledge through opportunities for Career Long Professional Learning. Support 
staff involvement in In-Service days and other training is essential to ensuring that 
we have a shared vision for our children and families.  

Investment in the whole staff team has led to improvements in the level of support 
our pupils receive.  Staff are meaningfully involved in decisions about change and 
time is protected for professional dialogue and collegiate learning. 

Our partnership working with people within and outside our community is strong; 
this is evident in our events and increasingly in our curriculum offer as we partner 

How do we know? 

● Priorities for the improvement plan were identified through consultation 
with pupils, parents and staff, through questionnaires, meetings, and 
feedback and focus groups. 

● The SIP is reviewed regularly throughout the year with staff and families 
(via the Parent Council)  

● Visitors and our partners regularly comment on seeing our values in action 
and the welcoming, calm, positive ethos of  the school. We have evidence 
of our school values impacting the culture at home in groups outside of 
school. 

● The strong leadership of the Headteacher and contribution of the school 
community in terms of distributed leadership and commitment to 
improving the work of the school was seen as an area of strength in the 
School Review by East Lothian Council. 

● Staff commitment to development through SEIC, CYPIC and SCEL. 

● To ensure equality, the Parent Council have supported the school in 
making sure every pupil can access all opportunities by reducing and often 
eliminating costs and other barriers such as equipment, specialised 
clothing or transport. 

● Each class has data that is accessed so staff can understand the attainment 
journey and factors that impact on this.  This is evident in staff pupil 
attainment tracking meetings with the Senior Leadership Team.  The 
embedded use of ‘Progress and Achievement Tracking system has also 
helped manage and access the data concisely. 



 

with parents and community to plan and deliver aspects of our curriculum.  We are 
good at working with our partners well to deliver the curriculum, enhancing our 
offer. 

Staff and partners take responsibility for implementing change to promote equality 
e.g digital technologies. Ensuring all children are included and involved in the 
community in which they live.  

Our parent council, parent forum, pupils and staff are engaged in national contexts 
including East Lothian Council and National consultations, debating, discussing and 
putting forward views about change and its effects.  Parents engage with local 
community councillors and area partnership to bring about positive changes to our 
school and community.  

Our staff are our biggest asset and resource, they  have a shared understanding of 
the socio-economic factors which impact on child poverty and understand our 
attainment gap.   

What are we going to do next? 

●  There is evidence of some pupils leading their learning although this can be increased, we believe pupils have a voice in their learning decisions but they need increased 
opportunities to influence the direction of change.  

● We need to be consistently supporting pupils to take responsibility for leading learning across year groups 

● The use of Practitioner enquiry across all teaching staff to support continuous improvement 
 
 

From the evaluation of our evidence we feel that the quality of Leadership of Change is (Excellent / Very Good / Good / Satisfactory / Weak / Unsatisfactory) 
 



 

How good is the quality of care and education we offer? 
 

2.3 Learning, Teaching and Assessment 

● Learning and engagement 

● Quality of teaching 

● Effective use of assessment 

● Planning, tracking and monitoring 

How are we doing? 

 
Impact of the ‘Aberlady Toolkit’ has still to be fully evidenced as SLT and peer observations have not 
been able to be undertaken. Nearly all staff use the toolkit but to varying degrees. Staff worked 
collaboratively to analyse a good lesson example to ensure consistency and expectations across all 
classes. Few staff use this in day to day planning although it is considered fully - this needs to be 
embedded fully and evidenced in planning. 
 
Lessons are active, where the children are eager to learn and participate in both independent and 
collaborative learning. In all classes children are offered opportunities to self and peer assess which 
provides instant feedback of their learning. all children are provided with writing targets. The recent 
CYPIC pilot/professional enquiry carried out in 1 class showed that all pupils felt their writing had 
improved and all children knew some or all of their target, and an awareness of how to achieve them.  
 
The quality of teaching is good and teachers make use of a range of strategies and resources to 
support, challenge and offer breadth of learning. There are opportunities for independent and 
collaborative learning across all curricular areas and all staff use stimulus and interesting hooks to 
keep the pupils motivated and engaged. Wherever possible learning is linked to the interests within 
the class. HOTS questioning is used some classrooms to offer challenge and a depth of learning.  
 
Parents, visitors and specialists all have commented on the nurturing ethos which in turn leads to 
better outcomes for our learners. All staff know the children extremely well and are well equipped to 
pre-empt possible triggers and how to support dysregulated behaviour. All staff engage in meaningful 
and relevant professional reading to support individuals when necessary e.g ADHD, working memory, 
autism, attachment, nurture and dyslexia. 
Our updated positive behaviour plan supports logical consequences for dysregulated behaviour which 
almost all staff are using consistently in all lessons.  
 
The school is well resourced, with new Promethean touch screens in all classes. These are utilised to 

How do we know? 

 

● Attainment Meetings - One a term, with HT meeting 
with each CT individually and identifying children who 
are on or off track. Next steps are then defined and 
necessary intervention strategies arranged. 

● SEEMIS Progress and Achievement continued use of 
to track attainment levels. Staff keep it updated 
throughout the year and use it to inform Attainment 
Meetings. 

● Home Learning survey completed in June 2022 
● Pupil Focus Groups given feedback on Learning 

Targets and their impact 
● Parent Council - Each meeting there is discussion of 

learning, teaching and assessment. Focus on learning 
journals and their impact and engagement on pupils 
and the community. 

● Assessments in assessment folder and in Learning 
Journals. 

● Learning Journals - reflection by pupils on their recent 
learning but also an opportunity to evaluate their 
progress through the CfE levels. Outside 
achievements and values shown are recorded and 
captured for all pupils. 



 

create engaging and meaningful opportunities for digital learning. 
 
In school achievements are celebrated in class, at whole school assemblies and in learning journals. 
Parents also have the opportunity to post achievements onto their child’s google classroom. Other 
achievements are recorded in learning journals and are related to the wider world context. 
 
Summative assessments have continued to be developed this year with an Assessment framework 
which was created and evaluated by all staff members. Staff have been provided with a range of 
numeracy and maths assessments and this should now be developed with a progression in mind for 
each stage rather than level.  
 
Planning is there to inform learning and teaching across the school and is accessible to SLT at all times. 
Planning formats may differ for different stages but the key principles of learning, teaching and 
assessment is evidenced in all medium and yearly term planning. The Aberlady ‘Bundles’ continue to 
be used and evaluated as they are being used to ensure coverage of the East Lothian Frameworks and 
Benchmarks. 
 
Learners play an active role in the school by being part of the Pupil Council and with the P7s taking 
roles within the school and providing buddy support to the new P1s. P6s have taken a leadership role 
with active schools. 
 
Zones of Regulation was introduced in 3 classes and positive feedback was received from a pupil focus 
group. All pupils in the focus group felt that the zones of regulation helped them with regulation 
strategies and all pupils could tell me how they could stay in the ‘green zone’ 
 

What are we going to do next? 

● The ‘Aberlady Toolkit’ will be revisited to help foster a consistent approach to Learning and Teaching. This will include observations and focus groups. We will 
use the Moderation Cycle, HGIOS, East Lothian Sails and Aberlady Toolkit to reflect on our planning, delivery and assessment of learning. 

● There will be a conscious overweighting of our collegiate time on improving writing across the school. 
● Focus on the HOW children get feedback across learning - link with SIP Learning goals. Think about giving more time to verbal feedback (extended soft start 

with pupils having 1:1 conversations with teachers about their learning?) 
● Gather evidence across all curricular areas and tracing it from planning through the moderation cycle. How different assessments including observations can be 

used to give the full assessment picture. 
● Reading assessments evaluated and introduced to support assessment of comprehension and fluency (linked with SIP balanced reader and writer) 
● Zones of Regulation to be used to further assist dysregulated behaviour and offer support to staff and pupils. 

● ALL staff to use positive behaviour policy to ensure consistency across classes. 

From the evaluation of our evidence we feel that the quality of Learning, Teaching and Assessment is (Excellent / Very Good / Good / Satisfactory / Weak / 
Unsatisfactory) 



 

 



 

How good are we at improving outcomes for all our learners? 

 
3.2 Raising Attainment and Achievement 

● Attainment in literacy and numeracy 

● Attainment over time 

● Overall quality of learners’ achievement 

● Equity for all learners 

How are we doing? 
We have worked tirelessly to ensure that successive lockdowns have not overly impacted our Literacy and 
Numeracy attainment. Our attainment data reflects this. Most of our pupils achieve the expected CfE level 
within the expected time period but our stretch goal is to aim to make this 90% (almost all) of pupils. 
 
At P1 level all pupils have achieved the expected level in Reading and Listening and Talking. Almost all 
pupils have achieved the expected level in Writing (93%) and Numeracy (93%). 
 
At P4 level most pupils have achieved the expected level in Reading (81%) and in Listening and Talking 
(86%). The majority of pupils have achieved the expected level in Writing (52%) and in Numeracy (71%). 
Our stretch aim by October is to make these 90% (almost all) 
 
At P7 level almost all pupils have achieved the expected level in Reading (93%) and in Listening and Talking 
(93%). The majority of pupils have achieved the expected level in Writing (67%) and in Numeracy (80%). 

Our child planning meetings are clear, well managed, and follow the new paperwork incorporating a 
Signs of Safety Approach. Learning support staff and partner agencies provide valuable support and 
advice to staff and individual learners and their families and contribute towards meeting learning needs.  
All pupils who have additional support needs now have a Personalised Learning Plan (PLP). These are 
teacher written, quick glance plans so any member of staff working with pupils knows about the 
strategies to use with individual children to meet their needs.  

Our child planning meetings are clear, well managed, and follow the Signs of Safety approach. Learning 
support staff and partner agencies provide valuable support and advice to staff and individual learners 
and their families and contribute towards meeting learning needs.  All pupils who have additional 
support needs have a Personalised Learning Plan (PLP)- and these are reviewed and shared regularly . 
These are teacher written, quick glance plans so any member of staff working with pupils knows about 

How do we know? 

 
● Attendance data - Attendance is very good 
● Exclusion data – a rate is low 
● SEEMIS Progress and Achievement data 
● Attainment Meetings records - These evidence our 

attainment over time. 
● PEF - Evaluations of the interventions used to 

support our most vulnerable pupils. 
● Learning Journals - Evidence of key pieces of learning 

and summative assessments which inform 
achievement of a level. 

● Teacher Professional Judgement - Opportunities to 
discuss and validate during Attainment Meetings and 
moderation with ASG schools 

● Assessment Calendar - Used by all teachers to ensure 
there are consistent and robust opportunities for 
assessment which can then be moderated and 
interrogated.  

 

 



 

the strategies to use with individual children to meet their needs.   

Pupils are involved in Learning Journal reflections and Learning Conversations (parent’s evening) and are 
given opportunities to discuss and explore their attainment. 
 
Our learners contribute to our school and decisions about their learning in meaningful ways. Pupils are 
involved in discussions about their learning goals and targets. Learning Journal reflections and Learning 
Conversations (parent’s evening) provide opportunities to discuss and explore their attainment. 

Although most of our families live within SIMD 8, we do have hidden poverty and inequalities.  We have 
a clear action plan and the support of the wider school community to make the lives of all our children 
better.  We can confidently say we are ensuring schooling is equitable and changing mind-sets. 

We use our support staff in a coordinated way to meet the needs of our learners.  Their timetable 
changes termly, or even sometimes weekly or daily to reflect the changing needs of pupils.  Classroom 
assistants have now been trained and have led social skills groups, talking time groups, Talk & Move, 
Movement Support groups and support individual children with additional support needs on specific 
programmes. The support staff are well trained and reflective practitioners, as demonstrated in weekly 
support staff meetings. They play a key role in maintaining our positive ethos. 

A pilot project/practitioner enquiry was trialled out this year in one class as part of the Children and 
Young People’s Improvement Collaborative (CYPIC). Showing attainment in writing (as steps to success) 
rising by 50% for one year stage and by 38% for the other year stage in writing. This study showed that 
all pupils felt they had improved in their writing and all children were aware of their targets and how 
they could improve their writing. 

What are we going to do next? 

● Continue to track Literacy and Numeracy attainment so it can be analysed and discussed at our Attainment Meetings. 
● Ensure our Raising Attainment priorities (gender and writing) are tracked and monitored closely to ensure our interventions are having the desired impact. 
● Continue using SEEMIS Progress and Achievement to keep our attainment tracking consistent across all subjects. 
● Aim for ‘Almost All’ pupils to achieve Literacy and Numeracy CfE levels in the appropriate time. 
● CYPIC results and impact to be shared with staff. 

 
From the evaluation of our evidence we feel that the quality of Raising Attainment and Achievement is (Excellent / Very Good / Good / Satisfactory / Weak / 
Unsatisfactory) 
 



 

What is our capacity for continuous improvement? 
 
 

 
 
 

What is our capacity for continuous improvement? 

Self evaluation is integral to what we do.  We collate and analyse evaluations from events, SIP discussions, moderation, 
informal discussions, questionnaires and most importantly reflect on these.  We are quick to take on board messages and 
reflect and implement change where needed.  This impacts positively in learning and teaching and outcomes for our pupils. 
The question of; ‘what will be the impact on the pupils and learning?’ is forefront of what we do. Community, families and 
pupils views are acted upon in a timely manner. 
 
Aberlady has a strong self-evaluation programme that is linked with SIP, it is strong because of the dialogue that is generated 
around quality assurance activities that we know leads to appropiate change.  All staff, pupils and families are part of the 
evaluation process but we need do more to include our other partners too. The programme includes: pupil focus groups, 
learning walks, observations, sampling, data anlysis including attendance and tracking meetings.   Each teacher is responsible 
for an area of the school improvement plan but the HT needs to further support more robust evaluations. 
 
Our  school context data has been used in a more robust way at class level, staff understand the context of our school better. 
The use of our data and assesment data and targets needs to be reflceted now across all curriculum areas. 
    
We have a professional, supportive staff who share success and barriers, we are reflective and the openness of dialogue leads 
to a nurturing environment for staff.   We are all open to learn from each other.  Staff are encouraged to take risks, there is a 
no blame culture within Aberlady, so mistakes are welcomed and learned from. Professional learning is strongly linked to the 
school improvement plan but again we need to be more robust in eveidencing the ongoing impact.  
 

We are in an excellent position to be a very good school across all the reported on quality indicators. 
 

 
 

Overall Grading for Quality Indicators 
 

Quality Indicator 1.1 Self-evaluation for self-
improvement 

1.3 Leadership of change 2.3 Learning teaching and 
assessment  

3.2 Raising attainment and 
achievement 

Grading 
 

Good Very Good Good Very Good 



 

 


