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Context of the school 
 

Dunbar Grammar School is a co-educational, non-denominational school situated in rural 
East Lothian approximately 25 miles from the centre of Edinburgh.  The school has an 
increasing roll, currently at 958, which is due to increase to over 1000 by August 2019.  The 
school has excellent facilities for students and the local community. In November 2018, our 
£10 million extension was opened which includes an astro pitch, training kitchen, open-plan 
learning resource centre and a multi-purpose atrium as well as numerous new classrooms 
and learning spaces.  We pride ourselves on being a caring community where all young 
people can RISE to be their best and our core values of Respect, Inclusion, Support and 
Effort permeate our school community.  

 
 

 
 
 
 
 

 
 
 
 
 
 
 
 
 



 
 

 
 

How good is our leadership and approach to improvement? 
(QI 1.3 Leadership of Change) 

 
All staff within our school have consistently high expectations of students.  During our 
Validated Self Evaluation (VSE) of the S2 Learners Experience in September 2018, visitors 
commented on the extremely positive and happy culture within the school observed in both 
classrooms and corridors.  We are an ambitious community and expect the very best for and 
from, every student. 
 
This year we have carried out a stakeholder consultation on the school vision and values.  
This involved all staff, students and parents/carers.  The agreed vision statement is ‘Dunbar 
Grammar is a caring community where you can RISE to be your best’ and is underpinned by 
the values of Respect, Inclusion, Support and Effort.  This has been integrated into the 
school through posters and linking assemblies to core values.  The staff have worked hard to 
reinforce these throughout the life of the school.  Student feedback has been very positive. 
 
Our staff have a good understanding of the social, economic and cultural context of the 
school and use this information to effectively support all students to achieve.  This year we 
have introduced a tracking database which links attainment information with wider student 
information (including SIMD, FSM and Literacy/Numeracy levels).  Next year we plan to link 
in further pastoral student information into the database. 
 
Our staff are committed professionals who are receptive to change which improves 
outcomes for young people. 
 
We have a strong Senior Leadership Team (SLT) composed of a Business manager, 3 Depute 
Head Teachers (DHTs) and 9 Principal Teachers Curriculum (PTCs) and the Head teacher. The 
2018/19 session has saw numerous changes of staffing in the leadership team including a 
new Head Teacher, a new permanent DHT, an acting DHT and two acting PTCs.  Next year 
will see further change with a new permanent DHT replacing the acting post.  Plans have 
been put in place to ensure that the remit for this post will be covered until the successful 
applicant takes up post. 
 
Our SLT meet every two weeks and discuss a blend of operational and strategic matters. 
This is supplemented by line management meetings (between DHTs and PTCs) to ensure 
ongoing dialogue, challenge/support.  All of our PTCs have a substantial whole school remit.  
 
This year we have realigned SLT remits to allow them to have a more strategic focus on 
HGIOS4 QIs and improve clarity around which members of the leadership team are leading 
on different strategic areas.   
 
Our senior leaders are committed professionals. Almost all PTCs have participated in 
Leadership Matters and can identify how their learning has impacted their practice. This 
year we have introduced professional reading into some of our SLT meetings and plan to 
develop this further next session by running a SLT  as a Teacher Learning Community (TLC). 
 
 
 



 
 
We are a school with a strong sense of community and have great pride in the achievements 
of our school.  We can recognise our key strengths but are also aware of priorities for future 
developments.  The senior leaders reinforce the positives regularly with whole community, 
consult on proposed changes and ensure rationale for any change is explicit. 
 
This year we have worked hard to manage pace of change. With changes in the SLT, the 
move into and then opening of our expansion, this has been a busy year for our school.  We 
have endeavoured to support staff through this period of change, putting in place 
appropriate supports and keeping their wellbeing as a priority.  We believe we have 
managed this change this alongside a continuous focus on improving outcomes for students.  
 
It is important that we have a climate where all staff and students feel listened to and are 
active participants in the process of change.  We have an active student council who 
contribute to decision making at all levels within the school.  Following the ELC Employee 
engagement survey, we carried out a follow up survey to unpack some of the results.   
Following this, our SLT created a structured action plan which was shared with all staff.  
Feedback on this process has been positive. 
 
 
Future Developments 

 

 We will operate a SLT and a Teaching TLC in 2019/2020 as a means of developing 
CLPL within the school and also evaluating a potential model for a whole school 
approach for Professional Learning in 2020/2021 

 PTCs have been grouped into trios according to their whole school remits and will 
work in a collaborative manner.  We have created a new space for PTCs to work 
together. 

 
 
Dunbar Grammar Evaluation of QI 1.3 Leadership of Change – Good 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

How good is the quality of the care and provision we offer? 
(QI 2.3 Learning, Teaching and Assessment) 

 
 

 
The learning environment in our school is built on positive, nurturing and appropriately 
challenging relationships which lead to high-quality learning outcomes. Visitors to the 
school have frequently commented on the extremely positive, caring and respectful 
relationships between staff and students. 
 
Staff have a very good understanding of learner needs.  Our Pupil Support Team share 
extensive information on the learning needs of young people and work hard to support 
teachers in meeting those needs.  Our links with Cluster Primaries are extremely strong and 
we share extensive transition attainment, learning and pastoral information to ensure 
young people are well supported as they move into S1. We offer a wide range of in class and 
out of class support.  Our Pupil Support faculty has three support bases which support 
students in their learning in different ways. 
 
We have developed approaches to celebrating student achievements both in and out of 
school.  We have added a Sport Awards Evening this year which has received extremely 
positive feedback.  Our Annual Awards Evening recognises attainment and achievement as 
awards are given for effort and endeavour in each subject areas as well as overall 
attainment.  We are proud of this inclusive approach to celebrating success at DGS.  Our S3 
Ceremony means that all young people have an opportunity to have their achievements 
publically recognised at an event as their registration teachers share success stories about 
each students as they cross the stage. 
 
Students receive regular, high-quality feedback and have an accurate understanding of their 
progress in learning and what they need to do to improve. In the S2 SEE survey 94% of 
students agreed that ‘I know what I am good at and what I need to work on (or develop)’. 
 
This year we have been promoting engagement with educational literature as a means of 
improving teaching and learning.  A professional learning group was started at lunchtimes 
and this had good attendance from teachers. This is an area which we plan to develop over 
the coming years. 
 
Curriculum planning in each curricular area clearly identifies what is to be learned and 
assessed.  ELC Curriculum Frameworks have been used to plan and evaluate courses. The 
approach to curriculum planning within each Faculty is well developed but we have 
identified that sharing practice and planning across the BGE is an area which required 
further development.  We ran a session on the moderation cycle at or May In-Service and 
teachers had the opportunity to look at planning, assessment and racking from other 
faculties.  This has promoted sharing of practice and each faculty has identified areas of 
strength as well as next priorities which have fed into their Faculty Improvement Plans. 
 
Our digital resources across the school have improved with the expansion and all 
new/refurbished rooms have a Promethean panel.  Approaches to digital learning are good 
and there are some examples of excellent practice.   Google classroom is widely used, 
especially in the Senior Phase and this receives positive feedback from students and their 



families.   Sharing practice in terms of digital learning is an identified priority for next 
session. 
 
We have introduced new approaches to self-evaluation including a learner experience VSE 
and increased SLT drop in observations.  This programme will be further developed next 
year and we are developing approaches to promote and support more teacher peer 
observation.  
 
Our S2 VSE had a focus on positive relationships and differentiation.  The team who were 
observing included teachers and senior leaders from primary and secondary schools from 
within and out with ELC.  Key findings of the team included; 
 

 Highly inclusive approaches throughout 
 Positive atmosphere in the corridors/classrooms 
 Staff know the students extremely well and plan learning appropriately 
 Behaviour discreetly dealt with 
 Use of humour/fun are a feature in many classrooms 
 “Intrinsic positive relationships are cultural” 

 
 Examples of teachers facilitating peer support 
 Differentiation by range of tasks was a common approach 
 Use of prior learning to set targets then pupils setting their own challenge  
 Clear tracking of students 
 Inclusive – all  students contributing in lessons 

 
The key areas for development identified were  
 

 Developing approaches to questioning  
 Learning intentions and success criteria – To ensure students always clear on the 

purpose of their learning 
 Developing approaches to starters and plenaries 

 
 
Future Developments 

 

 Continued focus on developing restorative approaches and positive relationships 
through ongoing  staff training opportunities 

 The 2019/2020 School Improvement Plan (SIP) outlines our plans for BGE curriculum 
evaluation 

 Increased focus on CLPL which looks at developing pedagogical practice and 
increasing opportunities for observation.  

 Approaches to digital learning feature in the SIP and will link in with the ELC Digital 
Learning Strategy. 

 
 
Dunbar Grammar Evaluation of QI 2.3 Learning, Teaching and Assessment – Good 
 

 
 
 
 
 



 
 
 

How good are we at ensuring the best possible outcomes for all our learners? 
(QI 3.1 Ensuring Wellbeing, Equality and Inclusion) 

 
The whole learning community (including students) have a shared understanding of 
wellbeing.  Caring for ourselves and each other, links in with our school vision and values 
and is visible throughout the school. The S1 HWB course looks at wellbeing indicators and as 
a result students have a good understanding of these.  
 
Staff have a sound awareness of GIRFEC, Child Protection and Safeguarding Policy.  Training 
has been included throughout the year. Wellbeing indicators are routinely used by staff and 
are highlighted in referrals and pastoral notes. 
 
As a school community, we promote a climate where young people and staff feel safe and 
secure.   The opening of our expansion has given us increased space for break and 
lunchtimes and this has promoted a calmer atmosphere throughout the school.  Students 
now have choices of spaces to go at break times. 
 
Staff and partners have created an environment where children and young people feel 
listened to and are secure in their ability to discuss personal and sensitive aspects of their 
lives because they feel cared about.  Our Pupil Support Faculty has an open door policy as 
do the Head teacher and DHTs.  Students feel comfortable approaching staff to discuss 
concerns, worries or just for a chat.  Our school office also offers a caring front line of 
pastoral support.  Throughout the school staff have an excellent shared understanding of 
students’ individual circumstances and needs and can respond to these in a sensitive and 
supporting manner.  Our Pupil support workers and learning support assistants work 
creatively to support each individual student and foster extremely positive and caring 
relationships. 
 
The school positive relationships policy has been reviewed and has a staff focus group who 
meet regularly to discuss any arising issues.  This year, some observations highlighted that 
expectations across the school were not always consistent.  Therefore, to respond to this, 
the group have developed a shared expectations leaflet.  This will be promoted with all staff, 
students and parents/carers in August.  
 
We work hard to maintain a respectful and inclusive community and to celebrate diversity.  
We have an active LGBT+ Group who meet weekly and also run events throughout the year. 
Intergenerational work with members of the local community is planned throughout the 
curriculum.  This has been further developed this year with the introduction of DGS Dinners, 
whereby each Wednesday the school is open from 4 – 7pm for members of the community 
to share a meal with our students.  At present, we have around 30 attendees and 10 school 
volunteers each week. A range of faiths are represented in chaplaincy assemblies.  
 
As a community we take a proactive approach to address issues in an appropriate way. 
School assemblies which take place each week are planned around our RISE values with 
various members of staff and students leading these.  However, we have also adapted 
these, when appropriate, to responds to any current/community issues. 
 
 
 



 
With inclusion being a core value, we work extremely hard to support students and their 
families facing challenges such as financial hardship, disability, social and emotional issues.  
We build and sustain strong and positive relationships with families to ensure we have good 
awareness of our students’ lives. This year we have introduced care packages for students in 
need, increased provision of breakfast for those who need it, improved our stock of uniform 
which is available to borrow and also support for families in crisis. 
 
We are proud of our inclusive approach to school trips. The cost of the school day is 
something which has been a central consideration in planning our approach to out of school 
experiences.  We strive to ensure all young people have the same access to opportunities, 
using area partnership funding where required. Our activities week for S1- 3 is in May. In S1 
all students participate in a local programme with a theme of Sustainability, which has no 
cost to students (due to the cost of P7 camp the year before).  The S2 experience is about 
physical activity and teamwork and utilises local providers (such as Foxlake and Coast to 
Coast).   The cost is minimised due to the reduced requirement for transport.  All S3 
students have the opportunity to participate in a Battlefields experience which focuses 
citizenship.  The participation rate in this is over 90% of students and we work hard to 
ensure that finance is never a reason for a student not participating.    
 
We offer bespoke curriculum options for students who require this to ensure that they are 
ready to learn and achieve. Our Learn to Succeed programme is highly successful in working 
with young people in developing confidence and skills for life and work. 
 
To support young people we work with a range of partners such as CLD, Educational 
Psychologists, Community Partners (such as the Problem Solving Partnership and the 
Dunbar Fashion School, Rotary Club and the Ridge), Community Police and Fire Service and 
Social Work.  
 
In 2018/19 we used £6000 of our PEF to pay for 2 days each week of counselling.  This has 
allowed 23 students to access this vital service 
 
Wellbeing is actively promoted amongst staff and students.  We have a Friday mile (which 
staff and students participate in) and also before and after school fitness and sports clubs.  
The participation rates in extracurricular sport is extremely high. With the opening of our 
new facilities, access to the Astro at break and lunchtime has had a significant impact on 
student wellbeing.  High numbers of young people now engage in physical activity at break 
and lunch which has had a noticeable positive impact on behaviour. This year has also seen 
the introduction of lunchtime open mic sessions which are organised by a student Music 
Technology team. This promotes a positive atmosphere in our Atrium but also adds to the 
culture of celebrating achievements and offers valuable performance opportunities to 
students in all year groups.  We also offer supported break and lunchtime which benefits 
around 30 students each day. Our S6 Leadership Team organise a HWB focus week which 
includes assemblies, and an impressive range of activities such as yoga, music and 
mindfulness.  Other wellbeing supports which we offer include; Pupil Support Spa days at 
the end of term 1 and 3, a weekly breakfast club, a weekly after school film club (which also 
includes healthy food) and  Intergenerational DGS dinners which is open to all.  
 
 
 
 
 



 
Staff Health and Wellbeing is also a priority for our school community as we are not only 
role models for our students but we must take care of ourselves and each other to ensure 
the success of our school. This year we have introduced a range of initiatives such as a HWB 
day, staff breakfasts in November, a lunchtime walking club, and an extended consultation 
and response to the employee engagement survey 
 
 
 
Future Developments 

 

 We will be moving into year 2 of the Rights Respecting Schools Programme to 
develop a shared understanding of children’s rights.  

 We have planned ACE Awareness training and further restorative practice training 
for next session. 

 Pupil Matrix spreadsheet has been developed and will be fed into our current BGE 
attainment database.  This will allow teachers to have simple access in one place to 
information on learning, behaviour and medical needs.  If a student has experienced 
any ACEs and if they are care experienced will be also highlighted. 

 A new system of senior supporters as mentors for S1 students will be introduced. 

 We will continue to work with our link Educational Psychologist to promote the circle 
document with Pupil Support and lead teachers. 

 
 
Dunbar Grammar Evaluation of QI 3.1 Ensuring Wellbeing, Equality and Inclusion – Very 
Good 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
What is our capacity for continuous improvement? 

(QI 1.1 Self-evaluation for self-improvement) 
 

 
We have designed our School Improvement Plan (SIP) to have three clear priority areas 
which are easily understood by all stakeholders;  

Priority 1 - Excellence and equity in teaching and learning, to raise attainment and 
achievement for all. 

Priority 2 - Develop our positive and inclusive learning community 
Priority 3 - Increased future opportunities for all 

 
Self-evaluation is integral to how we work within our community and is an ongoing feature 
of school life. This year we have introduced a formal self-evaluation calendar with a range of 
activities throughout the year. 
 
In September 2018, we carried out a S2 Learner Experience Validated Self-Evaluation (VSE) 
whereby a team of 8 teachers (4 DGS and 4 from other schools) spent the day observing S2 
lessons.  They also led a parent and student focus group.  Findings from the day have been 
used to plan CLPL activities in school. 
 
We have increased the rigour in Faculty SQA results analysis and all PTCs are now required 
to produce a detailed report (which analyses results and also details a specific action plan) 
and also attend a results analysis meeting in October.  This year, many Faculties invited class 
teachers to participate in these meetings.  This was followed up with attainment meetings in 
March 2019 where we discussed progress made with each PTC and also analysed the 
predicted results for 2019.  Information from these meetings was used to feed into Faculty 
Improvement Plans for 2019/2020. 
 
Throughout the year we have increased drop in observations but recognise that peer 
observation must increase next session. 
 
We carried out an extensive SIP review in February with all staff and our Parent Council. As 
part of this process we identified progress, areas which still need to be developed and any 
new/emerging priorities for consideration in 2019/2020.   
 
 
We endeavour to foster a collegiate leadership culture within the school. We have 
Fortnightly SLT meetings and in May 2019 we also held a SLT Strategic Planning Day.  During 
this,   we carried out a leadership self-evaluation exercise as well as finalising Improvement 
Priorities.   
 
We have a small but highly committed Parent Council (DGSC) they have been actively 
involved in the review and development of the School Improvement Plan and also the 
Parental Engagement Survey.   
 
Our Student Council meet Monthly and regularly discuss and evaluate SIP progress and have 
a direct impact on planning. 
 
 
 
 



 
 
Our staff understand the need to be outward and forward-looking in their evaluation and 
improvement activities.  Many staff work collaboratively with teachers in other schools and 
authorities to expand their experience and expertise.  We are confident that the work of the 
South East Improvement Collaborate will help further develop this 
 
Future Developments 

 

 Our staff work effectively as a team. There is a strong ethos of support but we need 
to develop an improved culture sharing practice, and of peer support and challenge. 

 Following our leadership self-evaluation we have decided to formally change the 
format of our SLT meetings with 1 hr strategic focus on stands from SIP 

 We have also agreed that PTCs will be aligned in trios (according to their whole 
school remits) to facilitate greater collegiate working. 

 We are aware that during 2019/2020 we will be working with ELC colleagues in a 
formal school review. Our staff are positive about this process and are receptive to 
feedback on how to improve self-evaluation approaches  

 We will trial the use of IMPACT 

 Increasing CLPL opportunities (in-house and out with) which will be clearly linked to 
the results of self-evaluation and identified areas for improvement. 

 
 
 
 
 
Dunbar Grammar Evaluation of QI 1.1 Self-evaluation for self-improvement – Good 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

QI 3.2 Raising attainment and Achievement 
 

Celebrating achievement is an area where we have made significant progress.  We have 
introduced a Sports Awards evening as well as our S3 Ceremony and Annual Awards night.  
This has increased the number of students who are having their achievements publically 
recognised.  Our Active Schools coordinator has been actively seeking out student 
achievements out of school, to ensure we are celebrating them too. We have improved the 
celebration of success area on the school website and as a community have significantly 
increased our use of Twitter. 
 
Our approach to profiling is across the whole BGE and is not limited to S3 profiling.  
Students in S1 complete Presentation Profiles which are online Google Docs displays of work 
which they are proud of and highlighting skills/achievements from across the year. Students 
in S2 complete Reflection Profiles where they reflect on their skills and identifying targets 
for improvement.  Finally, in S3 students complete Progression Profiles in which they 
identify their latest and best achievements, reflect on how their skills have developed and 
identify areas for development. 
 
We held a Senior Phase ‘How to Pass’ evening for students and their families with input 
from all subject areas.  The feedback on this was extremely positive and is something which 
we plan to do each year. 
 
We pride ourselves of having a robust understanding of senior phase attainment data and 
analyse this throughout the year.  We scrutinise attainment trends and also analyse the 
success of our Senior Phase curriculum on an annual basis. We can make confident 
predictions about SQA attainment.  We have significantly improved our Senior Phase 
tracking and interventions to ensure students achieve the best possible qualifications.  This 
year we have developed our S4 and S5 Interventions focus and put in place numerous 
supports tailored to each individual student to ensure that our lowest attaining cohort, were 
fully  supported to achieve. 
  
Our 2015 – 2018 breadth and depth data is summarised below 
 

 Percentage 
of S4 cohort 

gaining 5 
qualifications 

at level 5 

Percentage 
of S4 cohort 

gaining 5 
qualifications 
at level 5 by 

S5 

Percentage 
of S4 cohort 

gaining 5 
qualifications 
at level 5 by 

S6 

Percentage 
of S4 cohort 

gaining 1 
qualification 
at level 6 by 

S5 

Percentage 
of S4 cohort 

gaining 3 
qualification 
at level 6 by 

S5 

Percentage 
of S4 cohort 

gaining 5 
qualifications 
at level 6 by 

S5 

Percentage 
of S4 cohort 

gaining 5 
qualification 
at level 6 by 

S6 

2018 55% (57%) 68% (73%) 74% (73%)  68% (73%)  48% (53%) 21% (26%) 44% (41) 

2017 56% (60%) 72% (67%) 72% (69%) 65% (67%) 52% (46%) 30% (21%) 44% (41%) 

2016 66% (53%) 68% (65%) 67% (66%) 72% (68%) 48% (47%) 23% (21%) 41% (38%) 

2015 60% (49%) 63% (61%) 62% (69%) 66% (65%) 44% (42%) 23% (21%) 40% (39%) 

 
 
 
 
 



 
We recognised that SEEMIS tracking for the BGE had considerable limitations, so we have 
devised our own BGE Access database which allows us to internally tracking student 
attainment and readily identify students who are ‘off track’ and could potentially benefit 
from some form of intervention.  We plan to expand this next session to incorporate 
pastoral information. 
 
 
Our leaver’s attainment data is extremely positive and is summarised below. 

 
 
Our initial destinations data (see below) shows a positive trend and our 16+ Hub team work 
collaboratively with SDS and other agencies to ensure any students who are at risk of note 
entering appositive destination are supported at as early a stage as possible.   
 

  Year 
% of Schools Leavers in a Positive 
Destination 

Number 
in 
Cohort 

Dunbar Grammar School 2013/14 88.03 117 

Virtual Comparator 2013/14 95.04 1170 

National 2013/14 92.52 51335 

Dunbar Grammar School 2014/15 93.65 126 

Virtual Comparator 2014/15 95.16 1260 

National 2014/15 93.02 52433 

Dunbar Grammar School 2015/16 96.20  158 

Virtual Comparator 2015/16 94.94 1580 

National 2015/16 93.33 52249 

Dunbar Grammar School 2016/17 96.77 155 

Virtual Comparator 2016/17 96.19 1550 

National 2016/17 93.72 51258 

 
 
Our overall annual attendance was 93%, which is a 1% increase from 2017-18.  Improving 
attendance for a group of young people who are under 80% is a priority for us moving 
forward and we are working collaboratively with schools across the Authority. 
 
This year we have introduced the ‘Included and Engaged policy’ and this has seen the 
number of exclusions reduce from 36 (involving 13 students) in 2017/18– to 20 incidents 
this year (involving 15 different students).   
 
 

 Percentage of leavers 
gaining 5 qualification 

at level 3 

Percentage of leavers 
gaining 5 qualification 

at level 4 

Percentage of leavers 
gaining 5 qualification 

at level 5 

Percentage of leavers 
gaining 5 qualification 

at level 6 

2017 92% (94%)  92% (92%)  75% (74%)  43% (45%)  

2016 92% (93%) 91% (91%) 66% (68%) 39% (38%) 

2015 92% (96%) 90% (94%) 59% (69%) 36% (41%) 

2014 97% (96%) 93% (94%) 64% (69%) 43% (37%) 



 
 
Our PEF allocation of £46, 000 was focused on counselling as well as literacy, numeracy, 
Attainment Interventions 
 

 In terms of literacy, we established a range of interventions, designed to address the 
specific needs of students, namely: a Paired Reading scheme; a Handwriting group; a 
group following the SRA programme; a group of particularly vulnerable students who 
would read to dogs; a spelling group and a group who would follow a dedicated 
literacy course, with life-skills at its heart. 

 

 Our numeracy interventions included a paired numeracy programme and work with 
targeted groups of young people. 
 

 Our attainment interventions involved utilising the BGE database to identify students 
and putting in place tailored support which included drama workshops to boost 
confidence, anxiety support, one to one mentoring, targeted support for learning, 
Lego therapy and working with external agencies such as the Bridges Project and the 
Fire Service 
 

A full evaluation of our PEF spend was submitted in our PEF Review and proposal. 
 
 
 
Future Developments 

 

 We have planned In-House training on SNSA for all staff to improve the teachers 
understanding of supporting literacy and numeracy.  

 We will use some of our PEF  to re-introduction of accelerated reader for S1 and S2 

 We have increased the time allocation for literacy and numeracy in S1.  

 An attendance focus is a priority for us.  We hope to secure funding to employ a 
Family support worker who will work with students who have low attendance.  A 
working group in school are also focusing on improving punctuality for a group of 
young people who miss learning due to lateness.  

 Focus on developing approaches to Family learning, especially in the BGE.  We plan 
to‘re-launch’ and improve the consistency of use of Show My Home Work and also 
run an event similar to the ‘How to Pass’ evening for students in S1-3. 

 
 
Dunbar Grammar Evaluation of QI 3.2 Raising attainment and Achievement –Good 
 
 

 
 
 
 
 
 
 
 
 
 



 
 
 

DUNBAR GRAMMAR SCHOOL 
Dunbar Grammar is a caring community where you can RISE to be your best 
RESPECT INCLUSION SUPPORT EFFORT 

 
 
 
 
 
 
 
 
 
 
 
 
 

Overall Dunbar Grammar Self Evaluation Summary 
 
 
 
 

HGIOS4 Quality Indicator Dunbar Grammar Evaluation 

1.3 Leadership of Change Good 

2.3 Learning, Teaching and Assessment Good 

3.1 Ensuring Wellbeing, Equality and Inclusion Very Good 

1.1 Self-evaluation for self-improvement Good 

3.2 Raising attainment and Achievement Good 

 


